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WORLD PERSPECTIVE CASE DESCRIPTIONS OF 
EDUCATIONAL PROGRAMS FOR ADULTS 

PREFACE 

This set of case descriptions reflects an inspiring cooperative effort by 
adult educators in many countries to increase international understanding of 
various educational programs for adults in their societal context. The benefits 
from reading these case descriptions result from the contributions of case 
coordinators and authors who arranged for and prepared the descriptions included 
in the set. 

Cooperating case coordinators contributed in several Important ways. In 
addition to sometimes writing one or more case descriptions, coordinators 
arranged for case authors. The selection of progrSiH areas and case authors 
reflects the case coordinators* professional judgment based on familiarity with 
educational programs for adults in their country. The list of names and 
addresses of case coordinators for each country is noted on green paper 
following the Table of Contents. 

The names and addresses of case authors are on the face sheet that precedes 
each case description. Each case description is unedited and unchanged, in the 
form thut the author submitted it. The few case descriptions that were 
translated into English are so noted. 

As an aid to comparative analysis, each case coordinator was sent a set of 
guidelines, to be shared with case authors as they prepared their case 
descriptions. At the start of the project, active case coordinators received 
draft guidelines and their comments were used to revise the guidelines used in 
the project. These guidelines are Included at the end of the set of cases and 
are printed on blue paper. Many authors were very conscientious in following 



the guidelines. Even those case descriptions that depart from the suggested 
format contain useful Information about the program. 

Each case coordinator who submitted case descriptions has been sent a 
complete set. This International set of cases can be useful for comparative 
analysis In several ways. Some coordinators have Indicated their Intent to 
contact coordinators In other countries, to collaborate on cross national 
analysis for specific programs. Nithin a country, these may be colleagues and 
students who would like to conduct comparc*-^ve analysis studies. In at least 
four countries, all of the case descriptions for that country are being 
disseminated to Interested adult educators In the country. 

Arrangements have been made to send a complete set of case descriptions that 
have beei received by the end of the project late In 1988, to the ERIC 
Clearinghouse on Adult, Career, and Vocational Education at Ohio State 
University, USA, so that print or microfiche copies can be obtained by anyone 
Interested. All cases from ea^h country h'^ve been grouped together as a set on 
one ERIC document and the set was given an ED number. Therefore, you or other 
people can purchase irlcroflche or piaper copies of the set for any country in the 
World Perspective series. For a list of ED numbers and prices for each of the 
sets, write to the ERIC Clearinghouse on Adult, Career, and Vocational 
Education, i960 Kenny road, Columbus, Ohio 43210-1090, USA, ATTN: World 
Perspective Case Descriptions of Educational Programs for Adults. In response, 
a listing and order form will be sent. 

Many people and organizations have helped with this largely volunteer 
project, in addition to the fundamental contributions by the case coordinators 
and authors. Support from the W. K, Kellogg Foundation made feasible many 
logistical arrangements Including duplicating and postage. Many people 
prominent In adult education Internationally were generous with advice and 
suggestions concerning potential case coordinators. The International Council 
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for Adult Education provides a vehicle for continued contact among all of us 
Interested In cross national adult education research and understanding. 



ACCESSING THE CASE MATERIAL 

The organization of this great s'rack of cases Is Intended to facilitate 
their use. (The case coordinators now know why a paperweight was selected as a 
form of recognition. ) 

The Table of Contents (which is on pink paper following this Preface) is 
sequenced by country in alphabetical order by category, as are the full set of 
cases. Reviewing all cases from a country is easy because they are grouped 
together. The cases are on three hole paper for ease in grouping and adding 
more Cases. 

The nUiTibering of cases is as follows. The first (or two digit) number 
designates the country (Australia is 2. Ireland is 22, etc.) and a list of 
country cedes follows (missing numbers in the sequence are for countries from 
which cases have not yet been received). 



1 




Argentina 


23 




Israel 


2 




Austral la 


24 




Italy 


4 




Cameroon 


25 




Japan 


5 




Canada 


26 




Korea, Demo. People's Republic 


6 




China 


29 




Netherl ands 


7 




Chile 


30 




Nigeria 


9 




Czechoslovakia 


31 




Norway 


13 




Finland 


33 




Portugal 


15 




Germany, Federal Republic 


34 




Saudi Arabia 


16 




Ghana 


35 




St. Lucia 


17 




Greece 


36 




Sweden 


19 




Hong Kong 


37 




Swi tzer land 


20 




Hungary 


38 




Tanzani a 


21 




India 


40 




United Kingdom 


22 




Ireland 


41 




United States 


23 




Israel 


42 




Union of Soviet Socialist 


24 




Italy 


45 




Republ Ics 
Yugoslavia 



Following the country code, each case has been given an alphabetic rode 

f 

^ (A,B,C,etc.) to distinguish that case from the others. A slash "/" follows the 

alphabetic code. Following the "/" is the pagination with the first page 
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consisting of the Face Sheet that authors were asked to complete. The coded 
pagination Is on the lower right hand corner of each sheet of paper. 

Following the Table of Contents, is an Index (on blue paper) organized by 
CjttgqQrV Qf Cjt?g> This allows readers Interested only In cases In a specific 
category (such as Literacy or Citizen) to easily locate them. Because some 
cases are Indexed In several categories, they are cross indexed for all 
categories that apply. The categories and criteria for determining the category 
follows. Because author^ usually i;8lected the categorydes) for their case and 
may not be consistent across all cases, it may be desirable to consult several 
pertinent categories. 



A. LITERACY - Functional literacy and adult basic education programs (as 
defined in each nation) with special attention to literacy campaigns, 
local community groups, role of schools and efforts to include types of 
adults often neglected, such as prisoners, 

B. AGRICULTURE - Extension programs to help farmers and peasants improve 
productivity (subsistence and cash) and quality of rural life with 
special attention to efforts by local community groups, ministry of 
agriculture and agricultural schools and colleges. 

C. WORKERS - Educational programs to increase productivity ?nd job change 
of all types of urban business and industry workers (aside from 
professionals), with special attention to efforts by enterprises, 
employers workers universities, labor unions, and trade associations. 

D. PROFESSIONAL, TECHNICAL - All types of professional development and 
in-service programs for people in scientific and technical occupations 
such as engineering, and medicine, with special attention to efforts by 
universities, professional associations, and enterprises (factories, 
hospitals), 

E. PROFESSIONAL, OTHER - Continuing professional education activities for 
any oth^jr types of occupations, that tend co be less influenced by new 
research findings (such as law, social work, teaching). 

F. SECONDARY - Part-time secondary school completion programs, with 
special attention to efforts by schools and ministry of education. 



G. HIGHER Part-time or short term college and university completion 
programs for working adults, with attention to ministry of education 
and higher education Institutions. In some nations this category may 
include part-time pursuit of formal credit and jegree programs. 

H. HEALTH - Preventative and curative health education programs for adults 
In urban or rural areas, with attention to efforts by ministry of 
health and local hospitals and clinics. 

I. FAMILY - Family life and home economics education (Including food 
preparation, nutrition, child development, and family relations), with 
attention to local providers, 

J. PERSONAL - All types of educational activities related to leisure time, 
hobbles, arts, cultural affairs, personal enrichment, and general 
education, with attention to efforts by ministry of culture, and local 
libraries and museums. 

K. CITIZEN - Educational activities related to community and 

organizational leadership and problem solving to enable adults to 
become more Informed and participating citizens at local or wider 
levels to reform or sustain government, with attention to government, 
educational institutions, and voluntary associations. This may Include 
international Issues. 

L. DISADVANTAGED - Special or compensatory educational programs for adults 
who are in hard to reach populations such as people with handicaps or a 
history of discrimination. 

M. OTHER - Any other type of educational program for adults that is 
Important in your nation, for which someone will prepare a case 
description, such as adult religious education or other examples. 

(NOTE: Some important programs combine several categories. For example, in 
Latin America, popular education may Include program emphases from categories A, 
B, C, K). 

OVERVIEW OF AE IN COUNTRY OR REGION 

The cooperation and exchange already evidenced in the preparation of this 
set of case descriptions, combined with the plans for analysis and continued 
colleagueship, suggests a great potential for ongoing sharing and international 
understanding. We hope to hear from you. 

Alan B. Knox 
Dusan Savicevic 

For additional Information contact: Alan B. Knox, Project Director 

264 Teacher Education Bldg. 
University of Wisconsin 
225 N. Mills Street 
Madison, WI 53706, USA 
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AUSTRALIA 



CATEGORY 
Overview 
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Agriculture 

Citizen 
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D1 sadvantaged 
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Health 
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Adult tducatlon In Latin America 

Education and Elders 

Farm Manage. Home Study 
Program 

Increasing Citizen Participation 
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School for Seniors 
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Learning for the Less Mobile 
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Public and library; A plan for the education of a:dulis^ 



Since 1984 the "Regione Toscana", tne University of Florence, 
the "Cotnune" of Castelf iorentino, have been working together 
to look for some real answers to the increasing inf ormati^ft 
and cultural inequalities which discriT22inate the cost part 

of the population. 

Concerns Ih it 

This plan intcB 'e .gts Castelf iorentino and regardf/ its most 

important cultural infrastructure: the public library. 

a lisually, the public libraries, and those municipal too, 

are of oise of studious people and of students, here they 

wanted to remove this prerogative and to link the library 

to the problems of a new public, such^?hat one cf the 

workmen, of the women and of the old people, and not by 

evasive answers, such as only performances, but with the 

purpose of increasing reading and inforjiation of all classes 

of public • 

After 15 years of spreading Ox .he municipal libraries 
over almost all the 267 villages of Tuscany, there was 
the exigence to give to the mimicipal libraries a new 
social qualification to improve the conditions of reading 
and information of larger and larger classes of people 
and, at the same time, '*to open'* libraries towards new 




r 



informative frontiers. 
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The village, since it was the nearest to the problems 
of the population, had to answer to people's needs of 
information and to establish a local system of infori2Gt:l or? < 
For University, this exigence had a didactic ana sclenlSiU; 
value o 

As regards the didactic one, there was the possibility 
to link strongly the didactics to the problems of the so- 
ciety and to tlie research^ 

All this was possible through the settlement of a seiiirja*^- 
on the education of a^dufts and putting it irito 

practice • 

As regards the scientific value, there was the intercut :lri 
studying and practising, through a "research-transf cm^at*; 'vJS 
the ways by which to be able to begin an upsetting of tho 
"pyramid of the public": that is to say that, the non- public ^ 
the pie-public and the potential public could really become 
the new public I 

In short, there were the presuppositions to be able to 
have an experience of "social University", that is "a 
public institution (...) not closed in itself and only 
sometimes or willingly projected towards the outside, l/uo,-' 
linked systematically to the society for its "statement of 




the researches and of its information. ^ ^- "-^i. 



Prom now on, the? three main phases of the intervention 
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^corresponding to the three years of work, will be considered. 
The first phase has been marked by the engagement to put 
the bases for the following process of tra:isf orraation 
and by the characterization of the informative subject 
on which to start the process. 

2he second phase has carried into effect the services 

of the library and has started its operation corresponding 

to the problems to the new public. 

The third phase coincides with the starting of the administration 

of the interventions by the public. 

The first phase has been articulated as follows: 

a) settlement of ft working group 

b) study about the conditions of reading of the population 

c) definition of the processes to bo followed 

d) characterization of the associationism as primary 
educational subject for the relations between public and 
library 

e) first interventions for the possibilities of intervention 
of the associationism e'.out the library 

f) definition of the plan of work 

At the beginr.ing the "Regione- and the "Comune" had ar lied ^ 
to the University to have a plan of work. -^^ • 

• .Therefore, the Unf-versity formed a working group/ with ^ 
^ J;he representatives of the local 0^8^^^^^^^,°^^^,^^;^^?^ 
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'^l*^'%r.forced by students froTD Castelf iorentino and froiD the 

near villages .Then, suppositions and procediires of work 
were cleared. 

Then, studies on the education and the culture in Castel- 
f iorentino were made: the levels of cultvire of the people, 
the kinds of essociationism and the public and private 
cultural infrastructure were considered • 
On the ground of the results, from which the existence 
of the associations came out, they decided to start irom 
the information and reading needs of the public already 
organized in the associations and to direct the plan with 
them. 

Therefore, all associations of Castelf iorentino were invited 
to a preliminary meeting which had the piirpose to show 
the work and the results obtained until that moment. 
A seminar in which all the interested agents had taken 
part, took into a consideration the definition of the 
plans and of tlie procedures. 

In that meeting, the plan of work^^^ outlined: it had to 
increase and xo grant the possibilities of informations 
of the public in Castelf iorentino. ^ 



■'' -^^ The Becond phase articuleted as follows: I^rk;':. 
' -1" a) Bdaptetion of the service of public reading ^ ..'^^jiyt. Z- . '■ 

■^^^» starting of the information services and ^n^^''''''}^^,^^^^^^^: 
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of the people to their adcistration 

c) development of the possibilities of answer of the library 
to the problems of the associate public, 
a) starting of a star-shaped system of distribution 
As regards the library, it was decided to endow the public 
of the associations, starting tote the workers, the house- 
wives and the pensioners. 

So the library itself decided to reserve about the 50^- of 

its balance to purchase the books requested by these people 

and to supply tJ»e library with a "Email room of news" in 

which the books chosen could be showed. 

?irst; the associations chose the purchases. 

Through the local television, this plan of work was presented 

to the people. 

On the newspapers and on the news of the associations some 
ads were published. They concerned the books available in 
the library and those ones to buy according to the requests. 
In every main association, a member was .noninated: he was 
trained by the libri^rian to make some "guided tours" in the 
library for his members. 

Keanwhile, an agreement was stipulated between the local 
television and a commercial television, on the ground of , . 
it, every association which wanted it, could have 5o minutes 



its diBposal to present its own activities, vr.^- 5 .-^'Yjk^ 
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Kevertheless, the requests of Bccess in this television 
«r«re limited. 

Then, it was decidei to progrEia a course of first notions 
of television journaliso to have in the associations a 
group of persons who could' use this means. 
Then, e calendar of educational, cultural and sporting 
activities was piil^liehed by the villege associations. 
This program was for the following 12 months. 
First^ this aims to exploit and to let people know ell 
human and material resorts there were in Castelf iorentino • 
The collection of news and their publication in a booklet 
given to ell families, wanted to Increase the xise of the 
existing possibilities which, in spite cf the little village 
developed ectivities e day. 

Then, the calendar was also a means \>y which the educative 
elements of the place and the logic , through which the 
program went on, could "be found. 

But trie problems caused by the interventions and those ones 

caused by the non-intervefations began to appear. 

Ther^ore, the calendar had to be a means which put the 

bases of a new programming of interventions* 

The publication of a local newspaper, with 4 issues a year, 

was caused by the wish to give to the library end to the ^ 

people a means by which people could express their own \'^{!^;^ 



•opinions. It was a newspaper written by the people. 
To give birth to this icea, soTse courses of journalism 
were organized. 

Tor its purposes, this experience is very different froc 
the usual models. 

Therefore, these courses airaed to define the new ways in 
which a newspaper, written by the people, proceeds and to 
give the definition of 'dumcy', 'index', 'types', 'way of 
editing articles', 'spaces', 'choice of the subjects'. 
In these courses there has been a frequent renewal which^ 
has brought to the presence of nore than 100 young people . 
And everyone ha« been able to take part to these courses 
of journalism. 

In every issue we can find some f creative spaces. 
The second phase ends with the starting of the star-shaped 
eystem of distribution, even if limited . to some periods 
of the year. 

10 letj^ow ^ore dlreotly;;^^! library and its a-.allaMlity-*' 
not to ^e%olVLBivB property of a litiited publio or only 
Of the students, during surnnertime, some places of reading ^ 
and of loan, such ^s puolic gardens and inarkets, are organised. 
With the "Confederazione Nazionale dell' Art igianato" it is 
defined the so called plan "waiting-rooms/read ing-rooris " ^ 
/ .ri'.^ '.%:This plan aims to put into .practice in the waiting rooms/ ; 
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Buch as, in a first Tnorjent, in those ones of hairdressers 
and of beautician, the star*-shaped system of distribution 
of the library • 

Every adrninistrator of these shops is informed about the 
plan of work of the library and in its ways of operation 
and he himself chooses the books and the magazines to put 
into his shop»« 

To every administrator are given some news to be able to 
present and the magazines and also to lend ther}# 

The books are renewed every 2-3 montiy. 
In the third phase, which is that one current, the oxganizat j or- 
cf the public of the library begins: the pre-public and the 
non-public begin to use the possibilities cf informations 
given by the library and the library increases its ov.x 
possibilities of answers according to the requests and the 
development of the star-shaped system of distribution goes on. 
In this way the bases for the development in the public of 
self -governing abilities of edninistration of the interventions 
ere put. 

A plan of work starts with a group of women. 

The housewives who are 30 - 40 years old are chosen. . . 

They live in the center of Castelf lorentino and with them 

an enquiry is made door by door: the plan wants to verify 

the problems of this part of public and the possibility : 
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to organize answers according to the plan of the library. 
All these interviews to the housewives end with a meeting 
in the library and with the formation of a group of reading 
and discussion. 

Together with the teachers of "Elementary Schools", who 
complain about the little engagement of the parents in the 
education of their sons, two classes are chosen. 
Also now, an enquiry is Eade aisong the parents of the students 

according to the sq{olestic eoucation of th^ sons, and with 
their formation outside the school, in family, in front of 
the television, with the toys and also as regards the prifsi'W 

growth. 

The results of the enquiry are discussed with the teachers 
and the parents. 

The librarian gives books concerning the jndividua], trobleos. 
Of some of these ones are made some pret-entations , readings 
and discussions with the same teachers. 

In the first year of its publication, the newspaper- had heard 
a lot of people's opinions, but over all of those outs who 
could speak. 

Wixu the issues of ±he second year^ this limit had to be 
over and ell opinions had to be heard. 

Kew ways of work v/ere practicised, such as the organisation 
of the meetings of the groups and the techiques of editing, 



Er|c jf^Ah 



10 



such as the ir.terviews and the siiTr'naries of the meetings: 
they wanted to issue a r^ewspaper that hear the opinions 
of everyone • 

The last initiative of the library is the activation of 
a telephone line whose nurnber everyone can call xo have 
informations regarding the Health Services, the available 
places of work, the welfare services and the Administraiive 
Services • 

This initiative is supported by some volur:tary assistents 
^ho work there ' «*^^ryday, but only in the afternoon* 
Together with the "USL", the voluntary assistents, the 
EffiployiDent Agency and several mur.icipal offices have 
constituted Archives which collect all possible useful 
news • 

This initiative helps itself with the telephone, with 
indices and card-indices* 

But, near this lirrdt, there is the advantage that they 
don't exclude those people who haven^t got modern t.*>/---' 



Face Sheet 
World Perspective on Adult i-:ducatlon 



Case coordinators should have this face sheet completed for each case 

compilation to Alan B. Knox, 26A Teacher Education Building, University of 
Wisconsin. 223 N. Mills Street, Kadisou, Wisconsin 53706, vL 

1. Person vho prepared this case description 

. . F/QAAi^^c-^ SOS I Phone number 

Organization 0^)(0£lR.$tTy Qp fiQMfiT 



Street Address 



"'^y " Town ^OH^ State cr Province 

Nation (T/jt^f 



2. Check vhether this case is based on 
(X ) sn actual prcgran 

( ) a composite based on general familiarity vith such programs 

3. Write a brief title or name of this prograa to use to refer to It 

BQOCAVOfi PROJECT OP HOr is^'- .^A7)^aI Ah- -Sn TS^ 

4. Write the type of program, from Section III x)f the project plan, in which 
the program best fits (such as A. Uteracy, B. Agriculture, C. Workers, 

^fT/:L^^ Ai^t, n7?r^ 

5. Type of organization vith vhich the case program is associated (such as 
Ministry of Agriculture, local school, labor union, university, or clinic). 



6. Basic cha.racteristics of service area 

A- geographic size (such as square miles or kilometers) (/^^'^J 

^' population (number of people living in area) 

C- urban/rural (density of population) 

nationwide 

7. VearCs) covered by the case description 



erIc 9 , ^^if 



EDUCATION PROJECT OF MOLISE 



FRANCESCO SUSI 



TRANSLATION 



ERIC 



1 



A . Descri^cion of the a r ea/ en v i r onmen t of tbe program ; 

The Molise is the 20th region of Italy, the youngest. Its 
autonomy came in 1963 with its detachment from the Abruzzo 
region. situated betwetan Puglia and Abruzzo, it remained outside 
the economic boom and development that took placG in Italy until 
the end of the '60's. The region can be characterized by its 
over one hundred small towns and cities, most of them in the 
mountainous or hilly areas. Of these towns, only Campobasso, 
Isernia, and Termoli have over 10,000 inhabitants, while 92 towns 
have less than 2,000 inhabitants. In the past each of these 
towns was relatively isolated amongst one another, each having 
its own means of food production and distribution. 

The increase in its viability, industrialization, the 
expansion of the public acini n i st r a t i on , educational increases to 
the levels of middle and high school, and the arrival of 
television, have all started in motion a process of 
transformation that has tended to change the social, economic, 
political, and cultural structures that had been in place over a 
period of centuries. 

As far as employment, between 1971 and 1981, there has been 
a noticeable reduction of agricultural workers (from 58,000 to 
40,000) an increase in the number of industrial workers (from 
14,000 to 24,000) and a strong expansion in the area of public 
administration (21,000 more workers) above all in the areas of 
instruction, sanitation workers and bureaucrats. 
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The per capita income has greatly increased, as have the 
means and the tenor of the lives of the inhabitants of Molise, in 
comparison with the Italian middle class elsewhere. With a 
gradual formation of a system of exchange between the various 
parts of the region, and the rest of Italy, the region is passing 
from a culture of isolation to a culture of comn'u n i ca t i on . From 
the self-sufficient towns of before, the Molise region is passing 
towards a system of interdependence. The social reality is that 
many imbalances still exist, and this is underlined especially 
the process of change that has begun in the area. 
B . Objectives and public ; 

The government of the Molise, ir order to increment the 
possibility of culture for the population, set a goal of creating 
a net of cultural services aiffused capillarily throughout the 
region, giving all communities, even the smallest, a means of 
accul turating its people in various ways. This net of services 
is made of over a hundred cultural operators that are distributed 
throughout the region that have the task of running the cultural 
services via the tasVs of organization, animation, and formation. 
Thus there is a large number of professionals at the disposition 
of the system. If one analyzes the lifestyles of the workers, 
one can see that their situation and their services we-e 
characterized by : 

the lack of professional qualification. 

the limited nature of their means and structures. 
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the isolation of individual communities because of the scant 
consideration of their role and t.jeir function* 
Thus the administration has attempted to supplement this 
system with professional initiatives. The basic goal is to 
transform the areas with sufficient qualitative potential, Tt is 
evident that the cultural operators (*v^orkers) role is of the 
maximum importance, being called to play a determining lole in 
rendering the system efficient, and at the same time, opened to 
the participation of the participants. 

The cultural operator, the only referent of permanent 
education, must have the possibility to elevate professional 
standards that allow them to make a precise reading of the 
economic, cultural and social context that they operate in order 
to eliminate emargi nat i on , and isolation wherever they are found, 
to be in complete control of the means and instruments for 
intervention to eliminate, and if possible, prevent them. 

In order to carry these goals out, the cultural operators 
prepared a program made up of: methodology (1982-83), and the 
formation ol cx series of multimedia programs (begun in '84): 

the multimedia class consisted in two parts - 

a, a course of general culture, and 

b. a course on political economics. 

These courses had the goals of making the -ultural operator 
capable of : 

utilizing the multimedia approach to crec»e a demand on the 
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part of the public (for the classes). 

to reinforce and satisfy this demand via the organization 
and animation of the learning groups, and in general, 
activities that utilize the multimedia approach, 
to project, in specific situations, classes adapted to 
different publics, to respond to their different demands, 
depending on the various disposition of time, 
the control and utilization of the multimedia programs as a 
resource of didactic complexity, constituted by various 
structures with differ'^nt directions, depending on the 
various didactic support activities available in any given 
ar ea . 
C. M ethod s : 

The principles behind the initiative are those fixed by the 
European Council: 

1. Equal opportunity. 

2. Participation. 

3. Global ity . 

The first principle of the equality of opportunity is based 
on the fact that 'the public', the various cultural groups that 
are socially disfavored, tend to use cultural and formative 
(educational) opportunities less when they are presented to them 
in an 'indifferent' way. 

Thus, it is not enough to inc'^ease the infrastructure of 
services, or to give every city a cultural center. The operating 
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strategy must be that of positive discrimiriation, to give 
concrete n ess to the principle of equality. 

Thus the cultural operatoi tnust have the means of reaching 
these groups of socially disfavored or alienated. 

The second principle, that of participation, underlines the 
need of flexibility. Beyond the capillary distribution 
throughout the region, the service cannot have rigid scheduling. 
The local administration must determine the schedule in each town 
to allow for various local factors. 

The third principle, globality, is bastJ upon the knowledge 
that people live in a complex life situation. They are citizen, 
worker, and family member, all at the same time. The cultural 
operator must taken into account this complicated situation and 
must take into account the experience of individuals in order to 
vie them the knowledge to improve their life and the means to use 
the acquired knowledge. 

D. Means used and the articulation of the program : 

Seminars and encounters w(ire set up in different zones of 
the city. 

Semi na r s - Since the cultural operators are expectec to respond 
to different needs on the part of the public (scholars, youth, 
workers, women, old people, etc.) the seminars were set up in two 
phases in order to allow them to be able to satisfy the needs of 
all . 

the first i)art was taught by the experts in multimedia 
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systems • 

the second part was where the operators themselves used and 
presented the multimedia approach with the help of experts^ 
The seminars on political economics were taught to the local 
cultural operators, who in tuin, went out and taught che course 
to other operators in the encounters which took place in various 
zones of the reijion. Thus, the operators who could not attend 
were able to learn, and those who did^got the valuable experience 
of teaching the course a first time. 

Zonal encounters - As another of the objectivi^s to strengthen the 
s e 1 f -o r ga n i za t i 0 na 1 capacities of the cultural operators, two 
different initiatives were promoleo: 

a. Zonal encounters in the zones of Isernia, Campobasso and 
Termoli, at which regional functionaries and experts of the 
seminars participated. In these encounters one attempted to 
confront organizational problems and to confront other 
proble"is that had not been considered in depth during the 
seminars. 

b. Encounters that were created to answer the needs of the 
cultural operators who had not beeii able to come to the 
seminars (4 encounters for each of the 3 zones), also for 
experimentation. 

These projects were promoted and financed by the Molise 
region and the FORMRZ. 

F. Evolution of the program: Se ] f -ed u ca t i on of the operators. 
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This was an important: objective brought about by the project and 
was that of sel f -orga n i za t i on and sel f -forma t i on of the courses 
of the operators. We must note theit the seminars and encounters 
for the formation of the cultural operators of the Molise region 
created a systematic setting in which the operators were called 
upon to coordinate their efforts and to cooperate with one 
another. The operators met various numbers of times to reflfsct 
upon the different aspects of their work, and also to confront 
the problems that presented 'themselves by the use of a multimedia 
approach. One must note that: 

the operator-teachers gave a noticeable commitment bo^h on 
the organizational level and also on the level of the 
function of teacher in a complex disciplinary camp, 
the significant participation and continuity of the 
resulting operators. 

the relevant support of the regional accessory f unc t ionai r es 
for instruct ion . 

the experiences of the direct utilization of the course of 
political economics will be taken into consideration in the 
future. 

G. Fi nal eval ua t ion ; The consequent results of the first part 
of the intervention (project) are very positive. The ''evel of 
free participation on the part of the cultural operators was very 
high. There has been noted a considerable capacity on the part 
of the cultural operators in the areas of sel f -o r ga n i za t i on and 
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se|f -creation of the courses: among the various seminars and 
encounters for sl'idy purposes, assisted by university teachers 
and experts, the cultural operators met many times autonomously, 
and in zonal areas, to discuss and to create the individual 
projects of the different towns that the cultural operators 
wished to start in their regional areas. Psychologically and 
socially the cultural operators gained confidence and faith in 
their abilities in order that they had a better defined 
functional role in their dealings with other bureaus, 
organizations or persons that operate in the local communities. 
In such a way thoir work was held in greater con si era t i on on the 
local level . 

There has been a constant reinforcement of the realization 
of the reciprocal bonds of solidarity betweeji the persons who 
find themselves at work in these areas, people who previously had 
no ties, and almost did not know of one another, even those who 
worked at a distance of a few kilometers. 

The first experiences of the multimedia programs have jeen 
all positive. They have created interest in youth and adults to 
discuss and analyze the proposed problems, considering the local 
reality. All of this is a result of the clearly kept notes that 
each cultural opeiator takes during the experience of the 
actuation of the class. 

Professor F . Susi 
University of Rome 
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C.E.F.: Center for Continuing Education - 
Bassano del Grappa. 



The cultural aictivities that led to the creation of the 
C.E.P. began in 1964. In these years Bassaiio del Grappa was a 
city that was relatively well off, hut with a provincial culture 
made up of mostly small bourgeois (taking into account that the 
illiteracy rate was around 75%, accoiding to polls taken during 
the evening classes for student-workers). Afte- the government 
required all citizens to have a diploma of at least a middle 
school level, evening classes were instituted with the dual goal 
of allowing people to acquire this diploma, bu', also having in 
mind the desire to influence the social realm, with the working 
class being favored. 

At the parochial seat of S. Trinita' in Angarano, Bassano, a 
group of university students with a catholic perspective began 
approaching the great social themes that were beginning to be 
debated in those years. Disassociating themselves from their 
religious background, they began t. give their activities an 
always more political direction. This evening middle school for 
workers continued at S. Trinita' in Angarano until 1973. 

At the same time another evening school for student-workers 
was started in Bassano, called the 'Popular (people's) school", 
which was also free, and had been run by a group of university 
students until 1973, when both of these schools came together as 
the '150 hour' courses. 

After many problems with the mi su r.d er s t a nd i ngs of the local 
administrative authorities, a mixed group of teachers and 
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student-workers posed the problem of the need to create at 
Bassano the educational structures which they called 'permanent 
educa t ion ' . 

In March, 19 7 9 the ALRP was created - the workers 
association for permanent (continuing) education by the student- 
workers of the 150 hour courses. The purpose, according to the 
statute of the group was to respond to the needs of the workers 
in the following areas - i n f o r m a t i o n / c u 1 t u r e / r e f r e s h e r 
courses/crea txon of professional qualifications/ and coordination 
of such requests in the territory of the province. Based on 
previous experiences in other regions, especially the "Torino 
encyclopedia", the same year a debate on the subject of permanent 
education was held, with the participation of the '150 hour' 
students, the ALEP, the Union district confederation for 
scholastics, with speeches by Dr. G. Dolino, commissioner of the 

(-) from the city of Torino, Italy. The ALFP decided then 
to form 'brief' (mini) courses, (following the example of Torino) 
for the more populated quarters, and the downtown, holding them 
in schools and in public buildings. 

The courses consist ed ma inly of arguments such as Economics, 
The Constitution, The Cinenia, Child Psychology, Workers' Rights, 
First Aid for the Workplace, History of the Workers Movement of 
the Province of Vicenza, Music for Youth, Speleology, The Rights 
of the Sick, etc. In the sixty encounters (classes) organized 
there were a total of 3500 participants. The objectives of these 
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'mini-courses' were as follows: 

1 - to respond to request for culture by the workers. 

2 - to create cultur^T stimuli which the city needs to 

awake from its torpor. 

3 - to contribute to the exposition of the idea that 

education is not only for youth of school age, but must 
ac':ompany us for all our lives, 

4 - to favor moirents of social intercourse, discussion, and 

compar i son . 

5 - to close the vacuum between the world of the workers 

and that of the intellectuals, so that their competence 
can be at hand for all, 

6 ~ to realize some of the goals of the scholastic district 

relative to permanent education, 

7 - to increment the value and importance of the role that 

the committees and the quarters themselves play in the 
city proper. 

8 - to open the schools also to adults, creating centers of 

cultural life. 

The committees of the city quarters committed themselves to 
organizing and publicizing, via their newsletters, to finding and 
preparing locales for the classes. This was very important to 
the success of the classes. 

With the beginning of the '80's, with a change in the hands 
of the local administration, even though it is still controlled 
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one party (unnamed), the local administration has demonstrated 
its openness to dialogue about the subject of continuing adult 
education* 

Along with the participation by Lhe local council, the 
government of the Veneco region has also begun contributing 
financial support, along with increased support from the 
Scholastic District, the committees of the different quarters, 
and the Union Confederations. 

In May, 1981 the ALEP organized a second debatv? "Permanent 
Ed - experiences and possibilities' which gave the possibility to 
compare different experiences in Piedmont, Lombardy, Tuscany, 
Veneto, and in Germany, Belgium, and France. Resides 
representatives from the Italian regions listed, there were 
representatives for the popular Univ.' of Fribourg, and from the 
Open University of Charleroi. With the aduition of Professor 
E. Guidolin, University Padova, Professor L. Pagnoncelli, 
University Roma, and Dr. U. Margiotta, VP for the IRRSAE 
(undefined) Veneto). 

For 1981-82 the CEP started a series of courses of long 
duration, to go from October to May, which included foreign 
languages, Italian literature and language, contemporary history, 
photography, art history, bricolage, and a series of short 
courses with subjects such as press information, radio, TV, 
nutrition, history of Bassano, Afroamerican music, encounters 
with artists and writers, mushroom collecting, and the 
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psychoanalytical interpretation of adolescence. 

At the same time several sludy groups were formed within the 
CEP, including a group for psycho-pedagogical research, formed by 
nursery and elementary school teachers who wished to create the 
opportunity for refreshing their knowledge. In April, 1981 this 
group organized an important show of didactic materials at the 
Palazzo Agostinelli. Called 'games, images, thoughts' it was 
above all for nursery and elementary education. Between the 
autumn of '82 and spring '83, using the structures present in the 
CEP this group organized refresher courses for teachers in 
nursery schools which were attended by nearly all the teachers of 
private and public schools in the Bassano district. The course 
concentrated, above all, on educational and didactic programs 
including all areas of education seen as goals by the programs of 
the Italian state for the 'mate.nal' ('nursery') school. In the 
spring of '84 they held a convention on religfous education in 
nursery school, with speeches of Professor Vianeno of the 
Association for Religious Freedom, and by Monsignor Catti of 
Bologna. This convention was an enormous success. 

Naturally a representative of the psycho-pedagogical group 
is part of the CF.P Council, along with representatives of the 
'150 hour' students, who hold close ties with another group, the 
study group for psy c ho-mo t r i c i t y , which includes representatives 
from all of Northern Italy, having as its theoretical leader, the 
Frenchman B. A uc on t r u r i e r , who is often at the CEP in Bassano. 



The research group for psy cho-mo t r i c i t y has already planned for a 
two-year course in spec ia 1 i za t ioii in psy cho-mo t r i c i t y , open to 
all nursery and primary grade teachers, which will begin in the 
'85-'86 scholastic year. 

These collaborations with the local councils and the region 
government have given the CF.P greater stability that helps it to 
maintain a character of pluralism and democracy. 

For its part, the CEP has been able to maintain a great 
vitality, linked to its matrix of spontaneity, along with its 
capacity to respond to the birth of the ALE? in '64 and its early 
years . 

Above all, the executive committee, elected in '81 and re- 
elected in '83 showed great capacity of realization, because of 
the strong ties that hold this group together. 

Already during the '81-'82 school year the adult students in 
the long courses increased to 700, and increased to around 1,000 
in '8A-'85. 

There were several difficulties with some teachers of the 
'^tan2oni' middle school, a certain minority, who in truth, did 
not understand the importance of the activities of continuing 
education evening classes and showed a strange jealousy at the 
*double' use of their classrooms. 

At the CEP there are refresher courses, with meetings every 
three months to test the knowledge acquired. At these meetings 
of 'verification', the Director, the teachers and other 
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representatives of various groups take part. 

In the '84-'85 academic year there were thus varying levels 
of classes and activities at the Center: 

a. Long courses that go from October to May - 

One may sign up at the center for these classes, all of 
which have a very low cost. This gives virtually 
everyone the possibility to attend the class they 
desire. For example, the philosophy class costs L.It. 
40,000; for a foreign language, L.Tt. 70,000; for word- 
processing, L,Tt. 80,000; for the school for parents, 
L.It . 50,000/pair. 

b. Short courses - organized for the spring every year, 
acco^'ding to the request of the general assembly, or 
the quarter committees, or the programming council, or 
through questionnaires distributed among the students 
who attended the various courses. This can also lead 
to new long courses. 

c. Refresher courses and verification for teachers. 

d. Conferences, debates, encounters - always more request 
by the quarter committees and other organizations, for 
shows, conventions, etc. 

e. Research group on psycho-pedagogy. 

f. Activities of the research group on psycho-motricity- 
beginning in '84-'85, there shall be made, in strict 
collaboration with the Veneto regional government. 
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classes in study and professional requalification. It 
will begin with a course in business and administrative 
accounting; and a course in word processing divided 
into two parts, the first for general word processing 
and the second a specialization module with three 
separate goals - administrative application, computer 
graphics, and constructive technical applications. 
These three specialty areas are designed to bring 
persons up to date in the following areas-- 
administrative applications for accountants and 
accounting analysts; computer graphics, aiid technical 
applications for geometrists, architects, and 
projectionists; also for beginners in the area of 
graphics and figurative arts, technical construction, 
techniques for geometrists, building specialists, 
architects and engineers. 
Considering the word processing course, one must remember 
that the center has its own laboratory for more than a year with 
ten computers that can serve groups of up to 30 persons. 

The lab and the rooms for the theoretical part of the class 
are held at the parochial center of San Giuseppe di Cassola, 
rented by the CEP for this purpose, because at the middle school 
'Manzoni' since there is no longer rooin for all of the students 
#ho numbered more than 1,000 last year. 

The extended courses that will be held in the new year will 

L . ' 



be: Italian Language and Literature (1^ and 1^^ levels) , 
Philosophy (1^, 2 a n d 3*^ levels), Contemporary History^ 
Archeology (1^ and 2^ levels), History of Art (5 levels). 
Artistic Education, Photography (1^ and 2^ levels), Music 
Education, First Aid, and Parenting School, with 6 levels 
starting in '85-'85, with an experimental group in '85-'86 for 
which there will be two levels. 
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A . Des^-'iption of the area of the program : 

The program area is that of the earthquake zone most hurt by 
the earthquake of 1980. This includes the communities of 
Pescopagano, Castelgrande , Muro Lucano, Palvcino, Rella, Vietri, 
Brienze, Puvo del Monte, with a resident population of 29,463 
persons. The area is a typical zone of the 'interior' regions of 
the deep south. Already before 1980 the area represented one of 
the poorest areas of Italy, even in comparison with other 
communities within the same region. In the last 30 years the 
population of these eight communities has been reduced by 8,795 
persons, a decrease of 23%. The average per capita production is 
only 64% of the region's average* The level of educational 
competence is very low, if one considers that among the 
population of those above the age of six, the illiteracy rate is 
12.8%, while those who have not finished school is 28.6% and 
those who have not even completed grade school is 34.8%. 
B • Objectives : 

to create a structure by which adult education can be 
accomplished in order to assure responsiveness to the needs 
and desires of the population, especially among those with a 
low level of scholarliness. 

to define, with help from local political social and 
structural forces local groups, the knowledge and competence 
(the social and cultural) necessary for the population to 
actively reinsert themselves in the process of 
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reconstruction of the area hit by the earthquake, and at the 
same time, to bring out and identify the cultural and 
educational needs most desired by adults. The only means 
for this project to work was to include, at all levels, the 
institutions and active forces of the populace. 
These objectives have been defined at three different levels - 

1) To operate in the earthquake zone an extraordinary 
formational investment in order to sustain, via adult 
education, the attempts by the population at reconstruction, 
contextually bettering the quality of their lives. 

2) To experiment, in the area of permanent education, with 
modalities of intervention in education that take place in 
homogenous areas, during the development of the zone; to 
take on the burdens of responding to the cultural and 
educational needs of the sections of the populace that are 
economically deprived. 

3) To verify the results of the program, in order to extend the 
opportunity of adult education and its structures to other 
areas that have suffered from the earthquake (translators 
note - most of SW peninsula of Italy), even to transfer 
outright the methods, orientation, and competence to other 
cultural sectors in areas of regional competence 
(professional education, continuing education, cultural 
activities, etc.). 

II. The implementation of the project must include the 
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institutionc and local cultural, political and social forces, 
because they know the area and its problems, because they also 
have resources that can be used by the project, because they 
constitute a natural channel of communication with the populace, 
and because, better than any outside grouping, they are better 
capable of formulating formative proposals that take into account 
the problems, situations, and needs of the local populace. With 
these ends in mind, local committees in the above mentioned 
communities were set up and included representatives of local 
institutions and forces. 

Ill, The objectives of the project were defined according to the 
problems of life and work, according to the desires, needs and 
willingness on the part of adults. The operators try to define 
the different aspects of the courses (content, duration, 
resources , etc. ) . 
C. Results and evaluations : 

One of the goals of the project was the possibility to 
create and maintain via determined principles, methods, and 
procedures, the levels of the society that are least educated and 
least professionally qualified. The results were as follows - 

The public that the program was able to reach was the 
fol lowi ng : 

In 1983 the total number of people enrolled was 1,350 in the 
57 courses. Out of a total population of 29,4 36, the 
percentage total of persons enrolled was 3.49%, but this 
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number goes to 4.07% if one considers only persons of ten 
years of age or older (25,213 total) and rises to 5.13% when 
one considers, as one should, only those of 14 years or 
older (20,098). 

In 1983 there were a total of 57 courses, that took place 
from April to July 1983. Of these 57, total of 40 courses 
were followed to the end of the period, without being 
abandoned by the 632 enrolled. This represents 3.14% of the 
population above the age of 14. 

In 1984 there were 37 courses (less than 1983, both for a 
different orientation of the project, and above all for a 
late start of the activities) that were followed by 665 
enrolled, 3.3% of the population. 

Thus we feel that the principles behind the courses and 
project were validated by the results. The globality of the 
programs was able to effectively reach and maintain education for 
the least privileged members of the society (youth, women, 
ret i rees) . 

In 1983 those who enrolled but never attended the courses did 
so for the following reasons: 

Because they did not understand the proposal. 

Because they were not sufficiently motivated. 

Because the courses gave no diploma of study. 

Because there were no subsidies or tuition grants. 

Because they were impeded by unforseen work or family 
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commi tmen ts . 

Those that abandoned the course (having attended at least 
twice before quitting) did it: 

For subjective reasons (insufficient motivation, work or 
life problems. 

Because of perceived or actual insufficiencies of the course 
(didactic methods, class materials, the location of the 
class, the scheduling of the class)* 
Or for other reasons. 

Men abandoned courses much more than women (32% verses 28.8% 
of the women). The women who abandoned the courses did so 
increasingly when their level of education was lower - those who 
lacked middle school diplomas, 30.4% of the total abandoned, 
those with middle school diploma were 28.6%, of those with high 
school degrees 267.1% of total. 

Those who followed the courses all the way to the end had an 
occupational distribution as follows: 

Women - 33.8% housewives/6.1% peasa n t s/ r e t i r ed 4%/artisans and 
merchants 1.1%/workers 8 . 4%/ 1 ea che r s 4%/clerks (office 
workers 7 . 1 % / s t u d e n I s 2 1 . 6 % / u n emp 1 o y e d 13.5%/not 
classi f ied 0. 2% . 

Men - retirees 2 2 . 7% / p e a sa n t s 2 4 . 7%/a r t i sa n s and merchants 
4.8%/workers 15.1%/teachers 2.0%/clerks (office 
workrrs) 6.0%/students 17. 1%/un employed 
7.2%/unclassi f ied 0.1%. 
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We believe that the high proportion of women, youth, and 
retirees is due to the particularly difficult situations of this 
part of the populace. Also the number of agricultural 
wo r k e r s/ p ea sa n t s is undervalued with respect to the actual 
percentage in the general populace (less than societal norms). 

One can also see that youth and retirees make up a much 
larger group than adults of an intermediate age. 

As far as the educational background of the students - of 
those that followed the courses until the end had the following 
distribution - 
Men : 

Elementary school completed 19.3%. 
Middle school completed 36.9%. 
Beyond middle school 9.2%. 
Women : 

Illiterate and illiterate without diploma 9%. 
Having finished elementary school 2A.1%. 
Middle school A8.9%. 
Beyond middle school 18%. 

One hypothesis for this breakdown percentage is that while 
women are better educated, the poor quality of their standard of 
living, and poor quality of their lifestyle, causes them to want 
to join. 

DIA - page 8 - characteristics of the public . 

Of the 37 courses created in 1984 a total of 1,031 persons 
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enrolled - can be classified into four main groupings: 

1. A group of 158 who never attended (possibly from signing up 
for more than one course and then following the most 
interesting) . 

2. A group of 107 who attended the first one or two classes* 
There were the people who realized that the class was much 
different from what they had expected. 

3. A group of people who attended 3 to 8 classes and then 
stopped attending. Many reasons were given for this loss of 
motivation, difficulties in joining in with different people 
of the group, organizational difficulties (for example the 
late arrival of ind ispensibl e and necessary class matarials^ 
or the location in the city of the class), pej-sonal 
difficulties, and disagreements in the way the operators 
taught the class. 

4. The enrolled students who completed the entire course. They 
constitute 667 persons, or 65% of the total number of 
enrolled (with 35% for the other 3 groups). 

Above all, the programs reached a majority of women - they 
constituted 70.16% of those who completed the courses. Tt is 
possible that it w<is the nature of the classes (especially 
sanitary education). Tt is also probable that this figure 
reflects the needs of women to find ways to socialize, often not 
otherwise possible (translators note - given the extremely 
patriarchal nature of Southern Italian society), that causes them 
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to enroll and attend these classes. Thus the problem of the male 
public remains. It will be necessary to experiment with other 
course offerings to try and reach them, for example, classes in 
organized agriculture for farm workers/peasants. We will also 
have to try to determine whether there are forms of rejection by 
the society and men in particular against these classes 
(connected to working conditions, tiredness, the way of life in 
these regions, how they see themselv^ , etc.)- Tt should not be 
forgotten that the absence of a credible prospective of an 
economic 'renaissance' of the earthquake zone makes it difficult 
to set up courses with that goal. 

Fully 45% of the students fall between the ages of 15-24. 
This signals an 'anomaly' in the distribution of the public, 
especially when one considers that the actual percentage of 
persons between 15-24 is only 17.05% of the total population. If 
one considers the effective attendance, the highest rate is of 
the group from 15-19 years (71%) followed by that of 20-24 years 
(57%). 

The level of attendance continues to decrease up to the age 
of 45-49, until it arrives at 85% at the age of 60-64. This 
underlines the fact that one of the determining factors that 
determines attendance is the need for significant social 
relationships, which is particularly felt by youth and retirees, 
neither group being committed to work related activities. 

The attending students have an average level of instruction 
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equivalent to 7,76 years of instruction. Those that abandon the 
program have a level of education equivalent to 10,04 years of 
study. This is superior to the average median of all those 
enrolled, but also superior to the attending students who 
completed the courses. It could be that among those enrolled 
there is a propensity among those with a level above or below the 
median to abandon the courses. If one considers that those who 
attended to the end, 63% are non active. Also this underlines 
the scarce attendance on the part of males, especially active 
males. This seems in line with the regional situation where the 
percentage of inactive persons is 62% in 1981), 
DIB - There are two basic types of courses - 

1, The short classes, usually from 20 to AG to 60 hours total, 

2, Long courses of 'mise en niveau' cf over 200 hours created 
to give the students a social and professional qualification 
(begun in 1987), 

D5 - Finances - The Basilicata region and the European social 
fund . 

Organizational apparatus: 

1982 - project given to CNITE (undefined), 

1983 - direction of the project by the region government 
with scientific responsibilities given to CNITE, 

1984 and beyond - completely run by the region government. 

Professor F, SIISI 
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With the end of the intervention, in 1980, by the 
administration for the classes of scholastic obligation (classes 
of recuperation-refresher classes, '|50 hours' for workers) an 
experimental initiative was begun to research intervention in two 
zones of Bologna (East and West) in a limited nature. 

In detail - literacy classes for Italians, Italian for 
Foreigners, English and French, cultural refresher classes 
(monographic courses). After four years of experimentation, 
brought about through the efforts of teachers from the '150 hour' 
experience and primary schools, questions were posed as to 
whether or not a permanent structure for adult education could be 
created or if it would continue experimentally, taking into 
account that it would not be connected to the legal state of the 
elementary and middle school teachers. 

The following phase found the office of assessor attempting 
to answer all the needs of the program by calling on teachers 
from middle schools and by hiring people part-time as needed. 
This set-up was to prevent a lowering in the number of 
initiatives, and to continue serving the program as well as 
possible . 

A synthesis of the results is included in the Tables A + R 
where one can see a substantial equilibrium between the number of 
classes, snudents, and also a balance of over L.Tt. A75 million. 

In passing from the old to the new order there were no 
significant problems. One problem however was the realization 
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that often, especially with the classes of Italian for foreign 
workers, there were many times they could not attend for work 
reasons, or for other exterior reasons. There were also problems 
with the language classes for military men which shall be 
discussed later in this document. 
List of couiCQ activities: 
1, Literacy class - reading, writing, anc' simple math. Total 
110 hours. Students signed up - 13/average attendance 9, 
,,,p, 17 section 5 - preliminary elements for a new project. 
At this point we wish to identify several problem areas with 
the programs and what can be done to remedy the situation. There 
is in fact a certain functional precariousness about the programs 
in that there seems to be a lack of orientation on the part of 
the adult students so that the materials and level of didactic 
profundity may be insufficient for the nee^'is. These may be a 
result either of problems with organization or with the direction 
of the methodological impostation. Thus we must ask ourselves 
which road we wish to take in the future with adult education, a 
question that is tied to the precise territorial characteristics 
and of a social nature. The Schwa rzian Hypothesis that points to 
initiatives for adults based on 'positive discrimination', that 
is, to privilege those who are less privileged culturally. While 
it is valid in theory, it proves weak when placed into the 
complex realities of large urban areas. Without negating the 
effectiveness it has in certain areas (especially literacy 



schooling) one must not discount the desires of other parts of 
the population, who see this (classification as arbitrary. 

Thus if we accept the idea of adult education that goes in 
many directions, it is easier to respond to the resultant needs 
in operation. This means escaping from relative isolation and 
connecting up with people who are researching education or who 
have competence in various areas of Culture (example 
Universities, not single professors), 
2 . Foreign language courses for servicemen; analysis and 
d i scussion . This initiative was started by native-speaker 
teachers in connection with the Preside superior and the 
City administration. The experience, although well 
organized and coordinated, did not have an overall 
satisfactory outcome. Above all there was a severe problem 
with atterj dance, which was infrequent, scarce, or non- 
existent. Of the 50 students in classes of English (2 
classes) and French (1 class) an average of only one-third 
of the servicemen enrolled attended. Such was the 
irregularity on the part of the attending servicemen that 
any didactic program was impeded, Tt is theorized that 
there were three main reasons for this failure of the 
project : 

1 - the selection of those able to participate. 

2 - the scheduling of the classes. 

3 - the nature and duties of military service. 



Oftentimes during their time of service, the men are shifted 
from one area of Italy to another in order to have further 
training, or for the needs of the state. Thus many 
servicemen who enrolled were shifted during or before the 
class even began . 

The times suggested for the classes by the Military Command 
are the hours of 5-7 in the evening. The effect of holding 
the class at this suggested time is two- fold: This cuts 
into the servicemen's afternoon free pass privileges, and 
also prevents him from eating the evening meal in the unit 
mess hall. Thus, in order to attend, the servicemeri would 
be obliged to eat a meal outside the barracks, forcing them 
to spend what little money they do earn (trans, note: $2-3 
day average). 

Because of the tendency of the command by its suggestion to 
hold the classes during these evening hours, and because of 
the services the men are obliged to perform, it lies in the 
hands of the Military Command whether it would be possible 
to correct these difficulties already described. 
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p. 3 As far as the relationships outside of the city, it 
would oe auspicious that the regional and provincial governments 
express definite directions of orientation, operative proposals, 
and other useful issues that would create a debate on the themes 
that are most important to the local bureaus and the region. Jc 
is not enough to pass a law that cittompts to begin a process of 
renewal in determined areas, if this is not followed up by 
concrete initiatives and provisions of support. Tip to today this 
has not happened, rather the communication between the various 
government departments has suffered grave limitations. 

p. 4 While the first group of classes (Italian for 
illiterates) is in a gradual way dying out (due to many factors 
that are easily ipluited - T.V., improvement of primary education, 
contained phenomenons of immigration compared to the '70's); the 
other courses (Italian for foreigners) is growing in importance. 
Even though all the reasons cannot be known, one can note: 

- the continuous flux of foreigners into the city, with 
intermittent presence and residence, 

- there is a great number of nationalities and ethnic groups 
present . 

- there are many different interests and professional 
mot i va 1 3 ons . 

- that mobility, very periodic in groups that appear stable, 
must be considered even though the persons have become 
assimilated into the social fabric. 
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...These factors lead us to believe that it will be necessary to 
create language courses that operate all year lon^, excluding 
July and August, without rigidly fixed scheduling or length, 
completely different from the normal scholastic model. ...To 
explain the concept, it is enough to say that in the normal 
situations, the teacher must take into account the level of 
language proficiency in each individual student. 

P • 8 Military sector : Already for three years, interpreting 
the spirit of a protocol of understanding between the government 
of the Emi lia-Romagna region, and the Military Command of the 
zone, designed above all to facilitate the stay of servicemen in 
the city of service, giving them discounts in the areas of sports 
facilities, cultural presentations, and transport... The 
experiment was a program of language courses - Fnglish and French 
and a course on computers. The only course that has had a 
positive outcome was the Fnglish course, two classes total, which 
had good results with attendance and educational outcomes. 

P- 10 Culture courses ... The interest in courses is 
particularly high in the areas of practical knowledge (nutrition, 
medicine, first aid, etc.) with a large presence of housewives 
and pensioners (retirees). 

P ' 12 Sector for research and documentation : 
Notwithstanding a few initiatives in the area of publishing- 
three class manuals (English for adults, instrumental literacy 
for Italians, and culture classes from 1982 to 1986), this 
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section of our project lias serious funning problems that seem 
i nsurmoun tabl e . . . 

There are also no existing comprehensive reports detailing 
the experiences that have taken place nationwide in the areas 
non-formal education for adults, nor the contingent materials- 
publications, statistical materials, study con ven *: i o ns , etc. that 
would gi^e some idea of the different regional legislation 
pertinent to this argument. There is also a lack of an adequate 
bibliography, either in the area of magazines or booklets. There 
is a lack of promotional initiatives of quality. Since 1983 
there has been a project proposed by a group of field experts, 
for a serious center of documentation, but this has never been 
taken into consideration, even as a curiosity item. It is 
certainly out of the (piestion today, especially for the 
exorbitant cost factor. 

p. 13 One provision that cannot be put off and must be 
strongly considered is a fund of 500,000 lira to meet unexpected 
office expenses. 
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tht volur)t EVUCATJOkAL AIMS FJR THE ZOCC -CA in tht 



The situation of adults education in Italy is characterized 
by three factors: 

: a) As far as the need for a refonii of the school systerri, especially of 

^ secondary school and university is concerned, the social, eccnonic, and 

• political system is not able to find solutions ade^jcte to the transforrrB- 
/ tion process. 

i '^^^ Italian Association of Adult^ Educaticn explains this situation as 

• caused by a rigid and static vision of the school syster.. The AIDEA propo- 
ses an ''adults education bill xvt-n ch suggest c ^ reform of the educational 
and cultural s^'stem 

] The local authorities are reconsidering their edjcational and cultural 

policies; this festers the planning cf interventions in the field of adult^ 
education!. 



This being the situation , the mini cipal i ty of Prato has deci- 
ded *o carry out a project of interventions in the field of adjlti ecuca- 
tion in order to ccr.tnbute to solv^^tvo fundamental problerr^: 
e) The answer in tenns of education and cultural to the t rasfcnrBt ior,5 v^ich 
I are lakfng place in the textile industry, the rain and old activity of the 

town. 

b) The need for an intellectual developTient of the towr» population at large. 
This aspiration cornes up not only to econorrnc problems, but also to pro- 
blems concerning social justice, the fostering of cTentiveness and the ge- 
neral inprovement in the living standard of the population. 

To such purpose the Alderrmnry of Culture has created an adults 
education sen/ice, has allocated substantial funds for the first year 
I (1987) and has established a Convention together with the Chair of Adult 

j flducation of the University of Florence. 
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The Chair of adult education of Florence follc^^s a guideline 
based or. the concept of '^S>^:mC.^ University". Its activity is achieved 
vi th the aid of : 

a) A close relat i or^ship between didactis and research, based on the study 
carried out in caTT:>on by teachers and students. 

b) A direct link of didactics and research with the problems of the Tuscan 
populat 1 on . 

c) a methodolog>' based on ISesearch i caJisllcriiBti^/^ N-T^^ 
Fcllofwing this procedure the Chair of adult education: 

a) Has elaborated and submitted to the rami cipal ity a project which was approvv 

b) Has arranged "seriinar grojps for studies*' rramly consisting in students 
living in Prato in order to achieve the prospecting stage. (January «- Kfey 1967'^ 

c) is active in the accocpl i shment of all the gDals of the first stage of 
the project . 



The general purposes of this project are the st irrulat i on of a 
process leading to the inriovation, expansion and inprovement in the infra- 
St nocture of the territory and in the interventions in the cultural and 
educatior»al field. 

The purpose of the rruni cif>al i ty is to guarantee the concrete 
fruiticTj of the right to study to every citizer. of any age, sex and condi- 
tion. 
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V 



The ptxAX playe-d by t.ht Comune o{, PnxUo and the. diipcuvbne.nt oi 
AduU EdacMUon at the UfUveJuUy Flofience conceAning 
vejUiicatlon at an expeJumentat level oi hypothej^ej, w/Udi 
vUU b\ ouUined. in the ioUoMing oJUentaUom, and wo/iUng 
p/wcediixeA . 

Tendencxe^ in the t>iam(,o/mation o{, adult educxuUon 

Since, it li not po^Uble to exXAacX ^oIuUom to pAoblem 
conceAning geneAol intellectual devlopment iA.om the viewpoint 
oi city government, but,AatheA,i/i.om a global perspective ,u)e u)iU 
point out tendencies In the Vian^io^aUon o^ adult education 
at. the. national and European level, and ^ub/>equenUy /leieA 
to them in oAdeA to pAoczed at a local level. 
^ FiA6Uy,the existing Kzality AelaUng to adult education is 

Jie.ilected as an exjpxession oi the pa6t,AatheA than the piesent. 
Secondly, and as a conse((uence,a need {oil a pKo^ound A.eneu)al is 
to be. icU,in the sen^e oi an oveAoU view which is not limited 
to sccXons on. coniining,in adult education. 
Thirdly, this Aenewal mu&t not be caAAA.ed out in a static way; 
it must be conceived, laid out and canjUed ioAwaAd dynamically 
40 that the new ^y^tet^ is abie to A.ecUve and /stimulate innova^^Xon. 

fouAthly,legislaUon yioviding ioA. the interconnected o/iganisaUon 
oi adUt educaUon between Uate,Aegional and local entiM.es ii> 
indispensible. 

fiithly,the adult educaUon />yUem mu&t be linked up,in every 
u)ay,with the school ^y/>tem,wUh that concerning pKoiesUoml 
trxUning,and with the Universities. 
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sixthly, tht neu; ^y/^tm mu6t be cooAMlncuttd vUth that thz 
cuttuAMJt in^KcutAuctuAz (-tcfaAfl/ueA^moAeaffiA^theat^eA^mta^c cent/teA, 
(umtexiutA and centres {^ok thz eZzcXAonic zlaboxation data). 
Se.ve.nthty,the. pabHc mtdla ^y/^tzm {teXtvl6ion,A,adto) mu/^t be 
oAed ojUo ^oa, eAuaitLonal tndt. 

Eighthly, thz pa/U played by a6/^o(Uationi> muAi be pubtLcly 
/izcognl6zd,and in /^ub/^tantlal ^athion; tht phtnomtnon 
a6/iOCAjaXxon6 mii6t be upheld In oAxieA to move it in thz 
dlAtcXlon 0^ neM) und^AtaiUnQ^ . 

ninth and ^inal point: ^olutlon6 to pn.oblm6 aAl/>lng out 
que^tlon6 o^ ^tatii6 and pKo{^u^ionatLty JieJtattd to tho^z opeAoting 
In thl^ a/iQja moAi be ^ound in the. context o^ de.veJ.opme.nt o^ 
/le^eMAck in adult education. 

At tht ba6i^ oj( the^e. nJne points theAe. lb the. /izatOsotlon that, 
mXhout a la/ige. and 4^iAong populax movejne.nt,thz abhodlatlon cen^e^ 
to be pAjOCXlcable.. 

2. OveAjOll oKle.ntatlon In pAOQAAmme^ and p/iOje.cXb 

V/iom the^e. tAjanb^omatlonal te.nde.ncle4 voe. dhm the. {^ollouU.ng 
ge.neAal conclublonb ^o/i ohle.ntatlon In the. a/ita adtxlt educotcon, 
ItA In^AxutAuctiAe. and methodb. 
/ie.ga/id6 oveAoll oAle.ntatlon: 

- the. ^eXtlng up In the. city o^ a public education ^by^tesn ^oJi all, 
and ^o/i all agc6,mu6t be. ^et a6 an aim-, 

- pAogAJumlng mu6t e.xXe.nd oveA a peAlod vohlch goeA btyond that lAjtUXe,d 
bi^ elections o^ the. admlnl/iViato/u' mandate.; 

- adult education a6 a ^o Amative. pJioccA/i founded on the. concAeXc 
possibility oi dJ'^.e.ctlon and contAol by the. public must be. put Into 
practice.; 

- all those. oAcas u)hlc}i have, been qalncd In the. ^leJ.d o{^ education, 
at maKlmum potential [{^A.om the '150 houAS^ to socialisation o{^ the 
school] must be utltised. 



2. 1/) Qoi\ ceAninq thz ^abizcX ojS adult zduccuUo n 

" P/iogAjCuming /should be cuuntd cut a mci64 ^oAmcuUon pA.oca>6^ ,and not 
jiUt intviyjznJUon oi a iQ.ttoniat,KdUQ.i,pKo\)lbioY[al ok altoXoKy typo.; 

- OptioYib ought to be aJjPcd at pKoblojtib Ktlatlwg to -the {^omatlon o(J 
the new zducxUional public* manual {/oo/ik^,u)omzn. . 

- To -tfuu eml,a ^toAX mu6t be mode (jA.om -the uA.ban out/ikinX^ ,u}lth all 
ihe consequences -that a dzcU^ion o^ th/jb natuAz Ajnpliojb in thz 
matXzA 0^ div^^ion o^ expenctctcues and policy A^latzd to -the hc6-toAx.c 
centA.e; 

- tcJiz on KQjSpontibiliXy ioK -the inXViz^tb o(5 a public i/ohick iM 
both tAoyibi^omablQ. and -t/uinsi^oAi.ieA; 

- {^oundation/^ moA-t be laid in £he oAea Oj$ pub-t^c oASocx-uutconA KzlatoA 
to complzK and gzneAal educational intzAo^tb; that i^,in ondvi 

to KQjbpond adtquat^ly and in timz to fundamental pA.oblzm6 by means 
of a social mo\fz toijoa^db s-tudy; and,^n oAjdzA that -theAe may enieA.ge, 
p^/mantntly,new needs in an o^gan-csed foAm,u)hich >cs to sat/,aoned at 
-the -^ianS(5oAn?atcon of -the pub-tic educotcon setu^cce in Kzlation to 
vtwiging nzzd/>; 

- dcu-is^ons in u)oKk and bettoeen ageA mus-t be oueAcome in ^ducatA.onal 
intz/ivzntion; 

- -the intzJtlzctual public mus-t be d/LOtun ^nto a colle.ctXve. e.ffo/U 
tznding ta^aAxU oveAcoming p^eAent difficultia^ in cuIXuamI production 
and conbuxnption. 

2.(2) ConcQJininq cultuAol and e^ducaxional infAa6tAuctuAai 

- CultuAol and educational infJuutAuctuAU /should aKUz out of 
problem Kzlatzd to mrk avid zducaXion conctrning tht new 
educational public; 

- -the A.unn^ng,-cn-ct<.a£ oA.gan^ation and de.velopme.nt of cattuAal 
infAXL6tAjuctuA,e/i mus-t be guo^nteed for the. public, and by the. public; 
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- faejJoAe bultcUns^ oAt cofUiXJiucXtd all avaUabtz /^pacu - loAg^ 

and Mnalt - aVitady zxAJbtinQ /should be utUlttd,both tho^o. bUonging 
to pnJjodtQ. cu/iO(UatLon6 and iho^e u;/udi oAt public, in oKdvi to 
KQ.coni}(kKt ioK /iOcUal u6t all mateAiat and cultuAol auouacu; 

- fae(JoA.e inventing "neu;" ujould-bz cultuAol and ojdixcMtional 
in^JuutAuctu/LU ,bAA.ng into facx.ng tho^z that in o\)Vl a czntu/iy, 

and in cz/Ualn aAeji6,havz neveA been conMAuct^d Uchoolt ,libAaAU,u , 
mu6e.um6,conceAt hatU); 

- in the, con6tAucXion ojj thz ntce^/^oAy in^Ao^tAuctuAe^ UchooU, 
tibAjaAA.(U,^(i.] thz educational pAocu^ should be founded on the 
involv^Jncnt 0(( the public u)hich u)ill u6c it and Aun it. 

2.(3) ConceAning meXnod^ 

- Emphatic should mo^t dccidzly be placed on the centAal importance 
0^ decentAotUed institutions; 

- inteAventiond ought to be oAticulated contempoAaneously in all 
oAzas oi AeseoAch and io/unation,thu6 contAA^buting to the development 
Oj5 a pAocess oi {^o^ming the mass; 

- thAough an intense socajoI pAoctice o^ educaXA,on,and on education, 
thzAe ought to be a tending tovooAds the gatheAing togeXheA ojj oAeas 
identified mXh intellecXual families [the arts ,pAess ,audiovisuals eXc. 
in Aelation to the new public; 

- Aesponse must be made to the pAoblem AegoAding foAmation 
adults thAough oAganised modalities of libeAoting study; 

- moleculoA pAoceduAet in association mong the publXc should be 
pALvileged oveA inte^^vention joA the public; 

- pAovision must be made foA the io/matlon and specialisation o^ 
pAo^essional and voluntoAy opeAotoAS. The opeAotoA must acquiAe 
oj^aAencss oi the modalities Aelating to socialisation o^ his oton 
knoi^edge and pou)Vi; he must,theAe^oKe,leaAn to .UsappeoA in Aelation 
to the QAoujth 0(J the public's om capacity to oAgarUse itself. 



i . ^ 
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3. G^nMxU cum cactfUn tht city 

The QQ^nVial cum thz pKojzcX con^lbt in conXAibuilm to tho. 
/^tcJit OjJ a pKocz^^ \johich \jUZI Izad to tht JizconvM/iion, 
Azcompo/iltLon,quantcuUvz and qaaJtiXativz dzveJ^oprmnt o{^ 
in^KCL6tAMXuAe^ ,CLnd zduc/itLomI and caltuAJil intoAy/zriUon. 
The cum OjJ thz Comunz a/io. tho/^t u)hich mJU gua/iantzz (utA.ztM 
0(( zv2Ay age and condition thz concAztz practicability o{^ the 
Axght to /itudy and cultuxc. 

In oAdcA, to be able to cupiAc to the axihicvemcnt o^ thc^e cum 
on the ba^i6 o^ ^acX6,the planning hypothe^l6 u)ijU make cJLeoK tu)o 
convicXion/^ ,cJLo6ely inteA'A^eZated,on the bai^ o^ u)hlch it lb 
intended to cuct. 

In the iiJUt place, it ujIU not be atHjMJtly by tht^tnojcXmtnt o{^ 
a AQ/UWiish. intervention, unequal ^Aom area to area, in ^ome coAeA 
caubol even ii generous, limited by /sector to a cultural aAea,6plit 
by mrk problm6,that \^iXl beneiiX uUXk the enactment o{^ the right 
to 6tudy and, certainly no le^6,to the installation of^ a comunal 
systw Oj( adult education. 

In second place,lt cannot be le^t to the Comune to act alone In 
order to e^^ect a transformation In the sense Indicated by the 
final aim of the project. Public Institutions , specialised bodies, 
and cultural associations are called upon to contribute to the 
reatUatlon of a plan u)hlch comes out a real movement. 

4. Educational aqencli^s 

It Is necessary to place In evlaence those agencies vohlch, directly 
or Indirectly, are called upon to cooperate in the project concerning 
adult aducatlon: 

- Agencies dealing in political education: The city cour::.il, councillors , 

assessorbhlps , boroughs , educational and cultural 
commissions, the Tuscan Region, political parlies. 

- functional agenciej,: Scholastic and cultural administrations , cultural 
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and ^^ciioZcUitLc in^AxuViucXwiu,op^/Lato/u, 
tzacheA/^ , /social woA^keJU. 

- Agencies tducaZA^onal coopeAcuUon: Ad^ociivUont {union6 ,coopeAativt4^ , 

j^poJvting a6/iO(UaJxoM) . 
" PubtLc agzncUu: JMtUijLt<.on/^ ,baniu ,pKo^z^/iional bodlu,A.eJtigiou6 

0A.gafvU(UJ.0fi6. 

- ExpeAAmzntal zdacaXxon agzncyiu: UniveA^iXxu ,/Le.gionaZ and local 

KUQ.aA.ch oKganUcuUofUi , 

PKognwming.coMidzAtd at a {^oJm l^jUvidiLol. and coUzctLvz 
panXi(UpcuUon,mii6t in iJUil^ be educational. 

Tivu involv^^ overcoming a pnA.oKi divition^ beM/occn tho/^c u)ho pKogKasmo. 
and tho^c u)ho benefit ^AX)m cduxuitional acJU^ fae^een tho^c u)ho organise 
acXivitioJi and tho^c u)ho poAticipaZc: tho/^c ijoho value and tho6c u)ho 
cJic valued. 

In othzA mAjd6,iX l6 o^ fundamental importance that thoAe collective 
/^ubject^ \^ho6e choKoucten. l6 eiXhen, elective, a6/iOciative oa Aepre^entative, 
be the protagonists in the act of progAJwming,org(mi^ing and evaluation 
of activijUes. 

From this there afuUe five precise needs. 

In the first place it is impo/Uant that there not be seX up an 
organUm iA)hich prograimes and organises from outside, nor should it 
evaluate activities tending iou)ards final aims in general and annual 
objectives. Each undenXaking ,u)ithin its d/^fferent phases, must belong 
to the territorial organisations associated to the project programme. 

In the second place, contribution must be made - above alX during 
the first year, and in particular during the period of initial 
organisation - to the forming 'en masse^ of local educational agents 
[at the collective or individual level, professional or voluntary) . 

1 * 



ThJAdty,tht tducxitioncut p/iognmrm /should not be JUiruXtd ^VvLcXZy to 
ihz iiu.d oi ^jdaaUion,buX ought to Azach oat to oAzcut u)hich contain 
eAucjitLonaZ oJi^zntb [pKodixoXion in ia<UoAle^ ,agAA.C{juUun,z,aAXl6cu^ 
in thz ^z/ivicu,hzatth and home). 

¥oa^hJty,^GAm6 o^ ^uppo/U jJoA. ZKpan/iion,qaaZiiiccuUon,gAO{jOth in 
the. capacJXy OjJ a/^/iOCMUion6 to int^vzm, /should be 4e£ up {among 
thz pa/Uiu ,tAadt unions ,coopeAOJtiva^ ,cuZtu/iCil a/^^o(uation6, civic 
coftmuXt^u etc. ) 

Fifthly ,pn,ogAJXjming o^ anmwJt aim /should not contain even appoJitntly 
a ^chota^tic pKogKarmz complete uUXh ^inaZ diploma tied to a 
pA^e-^e^tabtUihed cuAAXculim. The ilZiXzAcUe (ojj any kXnd) doe6 not 
oipiAe to **litenjacy^\bat to becoming moKe capable, auto nomoLUi and, 
theAe^oAe,^Aeen,. 

TiA)o consequences come out OjJ the above lay-out: that a p/iocess o^ 
pKogAomming in adult education does not oAiMe out o{^ nothing, but out 
oi the KealiXy inherent in iX^ agents and inten.ventLons being 
caAAied out. FuAtheAn\oAe,^Aom the logic irOien.ent [vohich can be 
evaluated) o^ tktse subjecXs and ^/lom said inten,ventions ,ix is 
necessa/iy to set o^^ be^oAe tAons^onmation can take place, and in 
o/iden, to Aeach ^inaZ aijns. 

Novelties that the pKoject might induce do not KegoAd single 
activities, but Aothen. the idea AXsel^: adult education as an 
instAument o^ Aeconven^ion,Aecomposition and tAansionjnation o{^ the 
educational system as a uohole. 

6. ShoAX, medium and long-^teAm pAoject aims and chAonology o^ the 
voAious phases . 

We have emphasised the difficulties of pointing out Aeal and 
duAable solutions to educational problems of a limited and local 
choAocteA. 



In the. ^(imo. my, but in a moAz A^v^aling monneA^a pA,ojZ(it that 
-u timitzd in timz mold not be KOMli^ahlz. 

We miQht />ay that tjohitt tht spatial pA,GjzcXion i^ hij^to/vitaJt^in 
that it i6 bA^ought out by actual pA.oce4-6e4 o^ zxXzn6ion,muttxptiaition 
and intviaction OjJ Ktlationbhi.pl, tht tojnpofuit pKojtction iM litAxxcXu/uil 
in that it ijb intAA^n6ic to tducationat pA.oce4-6e4. 

Above all,u)t kna/O that,tvzn i^ u;e have dtvzloptd to a cz/itai.n 
de^gxtt thz no^c^ity oi modifying ou/i attiXudu and bdfiayjiou/L,\jot 
ale not atwayi in a position to be able, to oveAcomz the. eiJiJeciA - 
both pJiimoAy and /^tcondoAy - oi e.ducational eJlejne.nt6 that io/uned 
U6 to acce.pt a ceAtain habiXat. 

In second place., in oKdeA to ocquiAe. new motivations ,attUXudei^ , 
capacAXXeM and u)itt to act,ijoe. knou) hou; long peAiod6 needed ^oa 
modiiitaXioM a/ie.. 

At the. social le.veX u)e. meet iA)ith - ioK a numbeA ojj A.eaAon4 • 
movement \johich cat away iKom the. past and attach thejueXveUi to 
the. pKeJ>e.nt ok iutuKe. pKoSpe.ctiveJi ,but ijohicJi aAe. blocke,d both 
Subje.QXiveXy and obje.ctivcty. 

This Izads us to beXicve. that the. pKoje.ct ib not in a position to 
be ob^e to plan ^o/i the. shdAX-teAm. A pJioSpe.ctive. o(J tAans^oAmation 
0^ the. e.ducational systejn must be adopte.d,but not voithin a system 
vohich is Kemcdial and situational and that today has become 
scandalous and unbe.aAable.. 

Only in the. long Aun ujill it be. possible to contnibute. to oveAcoming 
an educational systejn that aAose. out o^ the origins Oj( an industAial 
society, in oAdeA to aAAXve. at tht definite solution 0(J pAescnt 
pAoblem . 

On the. basis o^ these. Ae.^le.ction.!> u)e. aAe. now able, to encapsulate. 
syntheXically the objectives and length oj( the pAoject in the shont, 
medium and long''teAm,as u)ell as the phases o^ enactment. 

As a pAionXty measuAe voe maintain that it is oppo^une to Ae^eA 
to chaAocteAibtics OjJ the pAojecX that aAe long-teAm because. 
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mXh the, long-teAm cUm6 in mind, it l6 zcuivi to gaage. mexUm 
and lonQ-ttnm pKojzctb. 

The objtcXJ,vz a Zong-teAm pKojact.jihich hypothtticaliy may be 
A-eiJeAAed to thz yzoA 2000, i6 tht installation 0(5 a complatUy 
new exiacationat /^y/^tvn tjoithin thz ov^aojU viesA) 0|J peAmneni 
zducationn 

The objtcXA.VQ. oi a mtdim-tvm p/iOj^cX,to be veAi^izd by 1990, 
l6 -the in/^tallation 0(J a local systm o^ adult zducuUion,u)iXh 
long-tvun obj^cXi^vu in mind. 

The objzcXivz o(J a shoAt-teAm pAOjzct,to be bAoaght to itb 
conclusion by 19SS,i6 that o^ expe^ona^ttcng thz hypothzsi6,in 
its va/Uous aspects pSta/Uing up initial pAocuse^,QS related 
to thz me^dium-t^Am pAOjzct. 

The ovznjoll poxiod ^oazsczs thz ioUotjoing articulation: 
J. - pAosp^ctivt phase.: Janua/iy-May 1947 
2. - pAope.de.utic phase.: June.'StptmbeJi 1947 
3* - e.xpeAAjne.ntal phase.: OctobeA J 94 7 - Jane 1944 

4. - ocXtuotion phase.: July J 944 - PecembeA J 949 

5. - Ve.veJiopme.nt phase.: 1990 - J995 

6. - TAjonsioAjnation phase.: J995 - 2000 

7. PAoceAuAes joA the. AcaLuation of^ th^ vaAious phases 

To sum up the. mAking pAoce.duAes ^oa the. f^iASt iouA phases: 
7. (J) ?Aospe.ctivz phase.: JanuoAy-May 19S 7 

The. commitme.nt mode in study uUll be. seX tou)aAds knoiMle.dge. ojj 
pAoblejns oAising out o{^ spe^diic local AeMliXieM,both in teAsns 
oi objectivity and subjectivity o^ peAccptions and Abactions. 

The. cnquiAy ^ull be conducted thAough Ae.connai6sance. and by means 
0(J Aeque^ts aimed at the ex.peAi'nenting o^ solutions to the pAoblems. 
A,- The aim o{^ this iinst phase is the collective ionsnation in the 
pAXxjecX and pAogAomming. This iJoWt be conducted thAough: 



a) tht g(UhzAA,ng ztmznU that \^UJL be a6^ixl ioK a d^ilnition 
oi tht pKoblejn6 and in ondvi to gzt to knovo tht mount and quality 

Aej^ou/ice^; ^ ^ 

b) /^ocAjolAJiatxon o^ data,pKobtm6 and Ke^ouAc^; 

c) a>UL£{/4-cA OjJ data and indivAjduatton OjJ pKoblm6 (ioA example, 
thz louo Iq.vqJU oi /icho cling, tht social dy/^iunction o{^ cultuAol 
in^Aja/it^u(UuA.e>&,^ucationat clvnznt6 o^ thz health /iZAvicz,eXc.) ; 
theJ>^ opeAotionA a/iz to be peAjjoA/ned i^ po/^/^iblz by rman6 o^ />ejnifUi/L6 
in lohich local ajdmini^tAato/i6 ,tAjadz union Izadvu.cultuAal a^/^ociation/^ , 
iinm,/^ckoQl^ ' thz ^o(Ual ijovice^ o^ thz city - u)ill take. paAt; 

d) planning and zxpeAimznting the. va/u.ou6 poAtictpation^ in oKdeA 
to be.gin solving individual problem; the>&z opeAotZonA mu6t albo be 
coAAizd out through oAganiJiZd di/>cu6/iionp 

e) action taken in ohxLeA to incKQ.atz the ^chola^tic level o^ the 
adult populationl 

(5) acquisition oi knouolcdgc and modalities ioK the initial oveAcoming 
oi /splits beXu)ccn education and mAk; 

g) AedtttAyibution and development oi cultuAol oppoAtunitie/^ {at the 
level oi iniAa/>tAuctuAe and inteAvention) in oAdeA to meet the needt 
oi the non-public. 

8, - In the pAe^ent phase the pAoject u)Ul uniold aAound tioo axes, 
Aotating in the ioUoiJOing my: thAough the adult education /^eAvices 
oi the Comune and the boAoughs,accoAjding to the iollou)ing attAtbutes: 

a) Adjult education ^Vivice: 

- collective ioHjnation in the. pAoject and planning 

- cooAdination oi in/^titutioM and collective subjects; 

- methodological pAactical iomation in adult education; 

- inioAmation to the population. 

b) EoAoughs: 

• ioAmation in pAogAosnming and planning in the boAough^ and in the city; 

• development oi /scholastic levels; 
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- •LntzUtzcXaal dzvzloprmnt and pa/utxcUpatLon tkt pAe.-public 
and, non-pubtic in the. undeAZcJUng/> vU;thin cultu/uil ini^iJx^t^^a(UixA.(i6 
and cue 0(5 in^ViumzfvU [lib/ioAy ^thzat^ei^ ,mu6zm6 ,e.KhibitionAi 
touJvum.Kodlo ,tQX^\)li^lon,\jidQ^^ i 

7.(2) ?Jiopzdzatic phaf>z: June-SeptembcA 19S7 

On thu faa6^ o(J indications and evaluations ejnzAging duni,ng the 
pXospecXAjve phase, the objecXive o^ the pA^opedeutic phase x>A the 
speciatUation o(J opeAotou ,pA.o^essionat mnke/u and volantevu, 
Ketated to pAoctice in aduJU education. Thl6 Is to be Aeati6ed,in 
the iield through: 

a) the ioAmulation oi projects f^ox the expenxMental phase [OctobzA 1967 

- June 1966) 

b] pxepoAoXlon oi ininastAuctun,es and instAments; 

c) methodological specUali^ation oi openjoZoAS An adult aducation, 
both ^o/unal and non-'ioAmal; 

d] the dAowing up o^ a ^1966 CalendoA^ concerning educational and 
cultural activities ijohich ^iH then be sent out to the population. 

7.(3) ExpenAjnental phase: October 1967 - June 19iS 

The general aim o^ tkij^ phase is the experAjnental veriiicatiG>i o^ 
the project in the iietd oi iomal and non-formal adult edacaXion, 
as \joqJLI as individual and collective behaviour regarding proposals 
for educational innovation. 

Projcctfi in various arexxs are at the same time to be carried fom^ard 
as laid out in the '1966 Calendar of educational, and cultural 
ojctivilies * . 

At the end of the experimental phase each single experiment u)ill be 
evaluated along u)tth the project Itself through the following 
procedure: 

- gathenXng up and publication of all elejnents - quantitative and 
qualitative - that may be useful for evaluation; 

L-i: 



- />hoAX cou/ue6 cUmtd cut thz ^vatuaXyLon OjJ />inglz irUzAvzntioM 
Ktga/LcUng thz vcuUolu pAoblem; 

- ^ocAMJLucLtion o(J KttixJtXM a/LUing jjAom zvaliiatLon,and dLUau^ion 
in 06 many cznViu (U po^^ibl^,; 

- j^toAt OjJ planning ioA axUivation pha^z; 

- pubtLcaXion OjJ ihe 'RepoAi on ihe pKoj^cX dzv^opmznt and 
pKo^pzcXivu' . 

7.(4) ExpeAXinerutai pha6e: July 198S-V^C(mb^A 19S9 

kitvi the. inJXial pha^u ihcAc lOiU be a t^nd^ncy to jboX^cX iioXdLb 
oi IntQAv^fiXxon and meXhodologiu ,dzvzlop pKoducXive. ^ieJtd6,and 
inViodac^ mu) ^ieJtd6 and aAea6 in oKdvi to KUpond to ^ol(juUon6 to 
the. p/Loblzm6. 

FAom the. cxvuiying oat o^ the. zxpeAAjnzntoJt pha6e thoAz mlJt,pA.e^iMibly, 
be. a numbeA OjJ veAi^ication^. 

Data KeJiating to e.xJjbting pote.ntiat6 in the. dvic aKe.a,{^oK example., 
mJil coniinm that adult e.du(iation not a pu/te e.xp^*Lt6^ion o(J thzoA^y; 
it dot6 not KeJipond to canoru that oAe pxeMeXablU^h^d and to be. take.n 
out Oj( ^ome. pA.t6tigiou6 manual. 

Jt fjoiiz tiue^n be. con^injnzd that, aZ^o, one. /iole. o/igani/>m constituting a 
systejn o^ adult e.ducation t^ tUu6oAy; 0K,HxUheJi,that a pAojzct ^ok 
A.e.ioundation uUM ^xhau6t itseJl^ in th^ 4um many - even though 
dUtinctive. - inteAve.ntion/^ diJie.cte.d at /ipe.ci^ic poAtM OjJ ihe public, 
in di^^eAe.nt aAe.a/> ,Ae.alt^e.d by public o^iganisatXons ok pAA.vate. 
a^SocUations. Jt u)tLt not, in ^act,be. the. Sum total o^ numeAous 
activities that u)iZl constiXule. a system, in the komZ sense., of^ adult 
e.ducation. 

RatheA,it ijotll be. the. constA^uctive. and ejtaboAJitive. pKoceu^s o{^ mAks, 
pAOjecXs,and methods capable o^ responding u)ith educational ^acts to 
0jducational problems. Thts pA.oceA-6 cannot be improvised; noA can it be 
le^t to the impossible spontaneity o^ a conditioned soc4.ety. It must 
be {^oAeseen and pAogAommed in libeA4:oAy function, in the ^oAeseeing 
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0^ nctu fmXhod6 dLutAA.biJuU.on and caZtu/icU and educational 
conMMption. TlvU Ajnpliu a methodology thcX mu6t be explicit 
in itt conAtlation pA.oblejn6 and /lo^ou/ica^ , public and private 
[a/^^o(uation6) inte/ivenJtion^ . 

The educational problem that in thi^ activating pha/>e OjJ the 
project mean to ^ace up to a pA^og/iamning at the level o^ the entire 
comunal te^AitoAy,take theiA depoAtu/ie ^Aom the analy^l6 o^ economic 
and demogJiaphic data,coAAelated ujith tho^e relative to leveJU o{^ 
schooling and to typologies in educational and cjultuAal coK6umption. 

Besides educational problem emeAging ^Aom analysis OjJ the, economic 
Keatity,iKom the demoQnjaphic,cjult.uAMZ and scholastic AealiZies,the existing 
teAAitoJual potentialixies have been enapsulated. These potentialities 
oAz objectively quantifiable fAom an examination of the acZivities 
that the public, oKganlbing itself in the fo/un of associations, has 
promoted, OK, KothvipinAXial undeAtakings promoted by public ok pAA.vate 
oKgajusations in tjohich the public has poAXicipated. 

The poAt played by the boAoughs both in planning and in the coAAying 
out of expefUmental pAojecXs u)ill be made cleoA. 

Thus, in the peAiod betuoeen July and SeptembeA of ]9i9, the. bases u)ill 
be laid by means of pAojects and conventions foA: 
a] a continuous incAease of the levels of schooling in the adult 
population; 

fa) the constitution of fomal institutions in secondary schools and 
univeAsities,open to adults; 

c) the foundation of oAganic Aelationships between scholastic 
institutions and centAes of pAodacMon thAough the institution of 
couA^es olteAnating **study and mAk" and "u)oAk and study" connected 
to the pAoblems of technological development; 

d] the consolidation of the pAocess of the AedistAibution of cultuAol 
ijoealth in Aelation to the nevo public. 

The pAoject iJOiJU continue voith the tasks of: 
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a) ^pzcUatitaXion among opvuxtoh/^; 

fa) cott^ctive. ^o^'^nation tinkeA to tht VuiifU{^oAmcuUon thz iomal 
and non-^oAmaZ educational ^y/^tm. 

Tiiu mZl takz placz thA^oagh the KzaJL/jbatlon o^ a p^ogKomUng that vUtt 
tznd toi^aAd6 thz cAzation o^ an e.xpMAjnzntaZ adult zduxMUon ^tj^tzm . 

The toAjM oi 6uck a /^y/^t^ cannot be d^incd a pAioni ok ideally. 
They uUll emzAge {^Aom preceding erjpvumentM and iKom the educational 
pKoce/>6 developed in the city having a6 ajU aim, in the bxoad 4e»i6e, 
the /light to Mudy among the adult population. 

¥Aom the faoA-u OjJ -Audi a /^y^tem^^iut experimental and then 
incAea^ingly stable (wfUch -u to />ay: capable o^ ^el^-coAAection and 
impA^ovement) there mJU emerge, in the developmental pha^e and in the 
tARn^jormaXlonal pha6e ,the po^^ibilAXy oi /^tanXing a pJioce^^ vohich mJil 
lead to a ^y^tem o(J peAmanent education. 
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Provincial Administration of Mode n a - 
Results of the Triennium SA-87 



BY 
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Tn order to pre]) are better programs ['or the fiituro we liLve 
analyzed the situation and experiences of ihe proj^'rams on the 
part of the Provincial administration and the communities. This 
analysis shall concentrate on the cultural activities of the 
programs and shall leave aside the programs for music and band. 



province, and city governments along with nioney for the courses- 
2,500,000 lira for the band courses; 1,500,000 lira for the 
instrument courses, and 900,000 lira for the clioral courses. As 
the total monies from the Province must be distributed between 
the music classes and the cultural courses, the Province must 
perform the delicate operation of deciding where these funds i.iust 
go. Also for this reason we have decided to analyze the cultural 
courses in order to understand the causative links between 
funding a/id results and to evaluate the possi}:le need for 
modification of the system of regional contribution. 
1 . Participating Commun i ties : 

In the triennium under consideration, only 13 communities 
out of 47 (38.3%) in the province of ilodena presented projects 
for adult education. Tn the first year and the second year the 
participating cities were 10, and the second year 12. 

From the preceding list one can see that five communities 
(Carpi, Modena, ^"iorano, Guiglia, and Vignolu) presented projects 
in all three years; four cities (Finale E., Soliera, 
Campogal 1 iano , :ind Cns t el Fra n c o ) had activities in either the 




music programs are already predetermined by 



the region, 
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first two or second two years; the remaining eiyht communities 
presented projects only for one year. Subdividing the 
communities hy scholastic -listricts, one can see that aU of the 
communities of the district had some education activity of adult 
education; but not all in an equal manner. The communities that 
are most present are those in the 17th and 18th districts, with 
55% of the communities of the district; district 21 (71.5% of the 
communities); and in general the communities on the plains area; 
while participation in the districts in the mountainous areas is 
much lower (22.22%) except for the community of Guiglia. It is 
important to note that some communities seem to express the 
tendency towards making adult education a permanent service. 
This is demonstrated particularly hy the five coumunities that 
presented projects all three years. 
2 . Projects Presented ; 

One can notice that even though they have not increased by 
much in comparison with the first year, there has been an 
increase of +25% in the proposed projects. In each annual 
program, those projects which were aimed at the parts of the 
population who are socially or culturally deprived were purposely 
favored, especially the interventions carried out by the^Tel'ser 
ommunities, which are notoriously poorer in cultural 
opportunities in comparison with the middle si^.ed communities. 
In the first year, 9 projects were accepted (39% of the total 
presented); the second year, 30 (88.25% of those presented); and 
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in the third year, 40 projects (90.9% of total presented), a 
total of 79 projects (78% of the total projects presented over 
the three year period). The overall interest of communities has 
risen greatly. Overall the projects admitted concern - the 
community of Carpi, 25.32%; the communities of the district of 
Mirandola, 5.07%; for the community of Modena, 29.12%; for 
Fiorano in the district of Sassuolo, 24%; communities in the 
district of Pavullo (Montano), 2.5%; for the communities of the 
district of Vignola, 13.93%. 
3 • Contributions and Outlays ; 

The costs sustained by the communities in the 3 years 
considered have a total of 203,406,800 lira It.: 

1984- 85: 54,376,000 lira It. (26.73%). 

1985- 86: 68,655,000 lira It. (33.75%). 

1986- 87: 80,375,800 lira It. (39.52%). 

This includes the outlays of the cities and the fees of the 
students. The regional contributions were 70,186,000 lira It. 
(34.5% of total). The first year contributions were 12,317,000 
lira It. (22.65% of total); the second year 25,717,000 lira It. 
(37.4% of total); the third year were 32,152,000 lira It. equal 
to 40% of the total costs. One can see that with the gradual 
rise in the number of projects there has been a gradual rise in 
the amount of contributions by the province. It is important to 
note that the cost of the adult education activities has not been 
high at all, because of the initiative of many communities to 
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regulations, sanitary r ej, u 1 a t i ons , organization of sanitary 
and social services, organization of cultural services, etc. 

8) Figurative arts - architecture, sculpture, painting, 
craftsmanship of varying materials, etc. 

9) Expressive arts - literature, dance, music, singing, mime, 
satire, theatre, variety shows, etc. 

In the three year period: 

six cities instituted courses under the area of 'health' for 
a total of nine courses, 11.39% of the total - with a level 
of funds at 11,857,500 lira, 16.9% of the total, 
eight cities had courses that fell into the category of 
science technology, with a total of 15 courses, 18.99% of 
the prograns, with funds at 10,253,000 lira (14.61%. of 
total ) . 

tliree cities had courses in "c ommun i ca t i on- i n f or ma t i on " with 
2 5 projects, 3 1.65% of total projects with funds at 
6,503,000 lira for 9.27% of total. 

One s^^ould note that only Carpi an{^ Fiorano, highly 
industrialized areas, had foreign language classes. Evidently 
these classes are rnrch noro necessary in industrialized areas 
where professionals neec to communicate with foreign countries to 
soli or communicate. 

The thematic areas that were most important were - 

communication and information - 31.65% of the programs. 

science and teclinology - 18.09% of projects. 
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charge fees of the course 'users'. The fees are not possible 
however in the case of persons with difficult social and cultural 
situations. Beyond this it is unthinkable, even considering a 
possible large fee contribution by the 'student-users', that it 
will be possible to maintain an organic and permanent service 
without a greater disposition of funds. The actual scarcity of 
funds impedes, at present, ulterior development of the projects 
or an increase in the quality of the initiatives. 
4 . Main areas of study : 

There are courses that fit into one of the following nine 
categories: 

1 ) e a 1 t h - sanitary education, preventative medicine, 
nutrition, the aging process, and the body, etc. 

2) Social transformat-on - history, social history, economic 

history, local history, folklore, etc. 

3^ P colony/environment - environmental ecology, ecology, 
territory and environment, geography, geomorphology , natural 
sciences, 'Molo^lcal sciences, civil protection, eic. 

4) Educational and t hought sciences - philosophy, psychology, 
sociology, anthropology, etc. 

5> Communication and i nformation - mass merlia, hook production, 
foreign languages. 

0) Scientific and technical - chemistry, mathematics, 
i nf ormat i ca , astronomy, etc. 

Sciences of lenal rights - civic education, administrative 
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health - 11 ,39% ol programs. 

figurative and expressive arts - 8.86% each of total 
projects. 

social transformation / environment-ecology 7,59% of 
projects • 

The areas of educational sciences, and legal rights are 
those that were least experimented with by the cities, making up 
only 2.53% each of the total projects. 
5 . Data about course attendance and attendants ; 

Although we expressly requested that the communities 
involved provide data regarding the use of the programs, many did 
not respond to our request or some provide only partial 
information. However, the information gathered seems indicative 
and express general trends, and we feel that these are sufficient 
to determine ulterior developments in the areas of adult 
education . 

5 . 1 Enrollment and attendance : 

Out of a sample of 28 classes the enrolled were 672, while 
those attending were 5C3. Thus the level of attendance was 
86.75% and the 'mortality rate* was 13.2S%, which are very 
satisfactory; but it seems that they should he conpcired with the 
attendance/f.iortal i ty rate of the scholastic courses of the F. V. 
f-rans. undefined). One should als.o note that the attendance 
?''v'els for several courses ( i n f or ma t i ca , environment, literacy, 
and local history) was 100%. 
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5 . 2 Attending students by a^e group s : 
Of the 583 attending students: 

319, or 54,72% of total number were ages 26 to 45, 
70, or 12el% were between the ages of 25 and 35, 
39, or 6,69% were under 25, 

13, or 2.23% were between 20 and 50 years old (translator's 
note: possible error in original transcription). 

9, or 1.54% between the ages of 45 and 55. 
Only 66 or 11.32% are age 56 and above. 
The group of those beyond 65 is 10.63%. 
11.49% of the total had an unspecified age. 

These data Indicate that the vast majority, 77.19% of the 
total, were under the age of 55 (450 students); while only 11.32% 
were over 55 years old. One should also note that the age group 
of 46 to 55 is relatively srriall, 3.8%; those from age 25 to 45 
represent 73.41% of the total number of students. While we can 
see that the largest group is that of 25 to 45, one can also see 
that there are numerous older retirees that attend the courses. 
This fact leads us to believe that it is necessary to direct more 
courses towards the aged. 

5 . 3 Professional status of the attendinp, students : 

V^e have attempted here to gather some indications of the 
work status of the attendants and which courses they preferred. 
V/hile 284 students did not specify their profession, the 
remaining 299 seem to represent enough information to compare the 
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various categories of attendance in the different courses. 
58.86% of the students were ac t i ve j)rof essi onal ly , while 41,14% 
were not. Thus the majority of those who attended were working. 

Among those who frequented the course, the hi-jhest number 
was anong office workers and managers - 32.44% of the total, of 
which 20.74% were clerks, 9.03% were teachers, 1% were 
functionaries, and 1.6% were cultural operators and technicians. 
Workers repres. ted 22.07%, while merchants, artisans, and 
professionals represented only 4.35%. The category nf retirees 
is that which appears to most attend the courses out of the non- 
working population. retirees present 20.7 4% of the total, 
followed by students, 6.9%; housewives, 5.02%; unemployed, 1.34%. 
7.36% of those attending were prisoners, invalids, or those 
released from 0. P. (trans, undefined). If one graphs the ratio 
of professions to the courses followed, one finds that those in 
professional categories tend to attend overwhelmingly the 
science-technology courses, while housewives, unemployed, and 
retirees prefer the courses on social transformation. The 
environment-ecology roursss are well attended by office workers, 
workers, and unemployed, while professionals, merchants, 
students, and housewives did not attend those courses. The 
courses on communication and information are attended by, from 
the working groups, workers; while from non-working groups, by 
housewives, retirees, invalids, and those released from 0. P. 
( undef i ned ) . 



The courses in figurative areas are chosen exclusively by 
professionals, with the exclusion of technicians, direct 
agricultural cultivators, housewives, and retirees. 

It is obvious that to keep hands on the 'pulse' the 
situation it wiM he necessary to institute a more accurate 
surveying service regarding the use of the adult education 
courses, hopefully with auxiliary help from the coriimunities 
involved and the interested associations, in such a way that we 
may make more correct evaluations that will allow us to create 
programs that respond better to the needs and realities of the 
adults concerned. 
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UNI 3 - 
University of the Third Age 
Orvi eto 
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The UNI 3 has had a great success, already in its third 
year, with over 200 students of the '86-'87 year. This number of 
'users' is much more significant when one considers that: 1) 
Orvieto has only 22,000 inhabitants, and 2) there were no means 
of transport for the afternoon and evening hours. It is probable 
that if there was the possibility of school buses the number of 
users would have increased greatly. One must note above all that 
the 'health education classes' have grown continuously larger 
(this year about 100 people) showing that the contents and 
didactic methods are those desired by the people. 
The meaning of the rate of attendance at the UNI 3 - 

It is the combination of many factors, above all the 
openness to learning and to teaching, and the possibility of 
'recreating' a favorable learning climate. There is the 
possibility to approach culture and learning without fear, the 
desire to better one's own knowledge, and to share one's own 
special knowledge; and there is the possibility for socialization 
among the participants of the class. 

The desire for experiences, culture, and sociality is not 
connected to one's age, as is demonstrated by the varying ages of 
those enrolled; nor is it connected to similar social or cultural 
backgrounds; but can be seen as the need for a new place to meet 
people, the need for new stimuli, the possibility to escape the 
daily routing (the major part of those enrolled are housewives or 
pensioner/ret irees) , the need to destroy certain barriers of a 



ERIC 



2 



cultural natures su-h as scientific language (with the course on 
health education and the classes for foreign languages), 
revisiting literature and poetry with the classics and the course 
•art and its languages' and reevaluation of the dialect with the 
course in Orvietan linguistics. 

One of the most exciting aspects of this program is the 
voluntary nature of the people who participate both as teachers 
snd students. It is difficult to interpret these facts, but it 
seems that it is in some way connected to the recent initiatives 
in the areas of ecology, or politics. This seems to be a 
phenomenon that reflects another phenomenon of a larger nature 
thrt is crossing Italy. It is the desire, or better, the need on 
that part of people to participate and to be present and 
accounted for, to be actors not just the objects of social- 
cultural events in the reality that surrounds us (example: 
initiatives for a clean Rome, for the banks of the PO, etc.). 
The classes that were organized this year were: 

Health education/Art and its * jargon ' /Li ngui sties : words, 
language and dialect in the Orvieto region/Foreign languages. 

There are also plans for beginning a study grou]) for 
research into Orvietan cooking and traditional festive h o 1 i .1 a y 
traditions. 

All along the CISEP (trans not_e: undefined) had c. role to 
coordinate and propose new ideas. 
Analysis aad programs of the courses : 
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The program of health education has a big place for 
nutritional education because of the important role it plays in 
prevention. Nutrition has today acquired so may complex aspects 
that the choice of one kind of nutrition over the other becomes 
without any question a cultural act. 

Education that modifies improper eating habits, and learning 
to nourish oneself in an appropriate manner, is one of the 
objectives we set for the class. 

Art and its 'jargons' is a course that intends to confront 
the diversity of artistic expression (narrative, poetry, 
painting, music) and the relationship between them in a given 
historical period. 

Speaking of art in its various manifestations does not seem 
a purely academic objective, because it responds to the 
possibility to bring oneself closer to, or to revisi** culture 
(refresh oneself with), demonstrating how the diffusion of 
culture in its various forms is always a tool for social and 
personal renewal , 

The decision to dedicate a class to the words, silences, and 
themes of the Orvietai dialect testifies to the will to not lose 
such a rich cultural patrimony, and to rediscover together the 
subtleties of the dialect, facing the homog en i za t i o n caused by 
the national language. The Orvietan dialect should not be looked 
t with nostalgia or something to recover or guard it 
rtificially, hut should be used in an experimental way as an 
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element of authentic communication as a manifestation of our 

autonomy, as a means of innovation. The language classes are 

intended to provide the simple instruments of communication for 

daily situations and to amplify the possibility of socialization 

via the small pleasures one experiences at understanding the 

meaning of a word pronounced by a tourist, and at understanding 

the many neologisms that are present, already today, in 

journalistic language, and even to the point of being able to 

interpret a strange word found on publicity manifests or on one 

of the many food containers that we come across, or to be able to 

not be perplexed by publicity that almost always today, in Italy, 

contains terms borrowed from another language (especially 
English). 
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Case coordinators should have this face sheet completed for each case 
description of a current or recent adult education progra. that Is senc for 
compilation to Alan B. Kbox. 26/, Teacher Educatloa Building. University of 
Wisconsin, 225 N. Mills Street, Madison, Wisconsin 53706, USA. 

1. Person vho prepared this case description 
Name MAKAlA Ff^S^ Q 

PiKJae number 

Organization SoCl CTA OMAfO'iTf^fi, \ A 



Street Address MACOM€fi. 



City or Tovn ChGU^Kx State or Province SM^e^K//l 

Nation \TI\L\A 



2. Check whether this case is based on 

an actual program 
(X ) a composite based on general familiarity with such prograc:s 

3. Write a brief title or name of this program to use to refer Co 1 1 

^- Write the type of program, from Section III of th- project plan, in vhich 
the progra oest fits (such as A. Literacy, B. Agriculture, C. Workers, 



etc 



5. Type of organization with which the case program is associated (such as 
Ministry of Agriculture, local fichool, labor union, university, or clinic) 

fs^Gto^fiL MimlirR^ OF CULTORf: 

6. Basic characteristics of service area 

A. .£^£^_r4tM_ geographic size (such as square miles or kilometers) 
^* ^i^/ifcjQiV population (number of people living in area) 

C. urban/rural (density of population) 

D, worldwide 

7. year(s) covered by the case description 



MASS-MEDIA AND ADULT EDUCATION 

In Che summer of 1966 during a course organ- 
ised by Che Sardinian Humanicarian Film So' 
ciecy, in which numerous associacea and 
culcural bodies pare ic ipaced , che idea co es- 
tablish an educational film library for adulc 
education was born. The resulc was Che 
Sardinian Film Library which has been expand- 
ing sceadily ever since In |982 more Chan 
t.830 feature films and documcncaries were 
lo.ined ouc :o )3? ftroup^ 

We, as workers in the Film Sociecy, see adulc 
education noc only as general concinuing edu- 
cacion available in all geographical and so- 
cial areas buc as che "concrole social" 
(control exerced by parcicipancs in groups) 
on che educacional aspeccs of concemporary 
sociecy- formal, non-formal and informal; in 
Che field of produccion and consumpcion; on 
family relations, leisure acCivicies and every 
day life m general. The fundamencal issue 
for our organisacion is the "concrole social" 
fexerced on che educacional provision by che 
public concerned. 

All formal and informal bodies including 
schools, culcural olubs, libraries, crade 
unions, socialise parcies, local coitfnunic ics , 
social cencres, cicy-quarcer cotmicc^es, works 
councils, discricc universicy and church com- 
miccees and tamily scudy-groups may borrow 
macerial from Che film library free of charge 
and wichouc obligation. The borrowers are es- 
pecially encouraged Co work cogecher with che 
library staff and Co cake pare in che manage- 
menc of Che film library. Such endeavours 
include:- organisacion of group discussions, 
craming courses, seminars and conferences; 
preparacion of informacion sheecs film 
cacalogues, film series, documencaries, film 
shew* and Che management :>f general accivi- 
c ies . 

One of che taosc recenc iniciacivet hit ccncred 
around che research Co determine if che 
**c one role soc lal ," fundamencal to adult edu- 
cation, IS evident tmong cinema-goers and tele 
v;sion viewers It has c^^tcn been said that 




one oi cne principal issues concerning aauic 
eductcion and more specifically basic educa- 
cion today is learning new languages, or 
becter said , pare ic ipac ing through new languages 
in the creation of a contemporary culture. 

This learning can also be dangerous if it is 
limited to learninj^ what "his master's voice" 
instructs - the language of superiors used to 
?ive orders and to demand obedience. (Partici- 
pation IS also not always positive, for in- 
!»tance» the participation in war and racist 
activities.) We must strive for participation 
without Subordination in which one neither 
serves nor is served. People have both a de- 
sire and a right to creative critical partici- 
pation. The Strong,' but not always easily 
recognisable pedagogical power of the mass- 
media, however, has the opposite effect. This 
is the power which we must oppose in order to 
make the public the author in the world of 
the mass-media. 

.CINEMA 

The Sardinian Film Library operates on a re- 
gional basis, which means that the countryside 
should not be disadvantaged compared to the 
cttie*. To further economising at local level 
and to avoid discrimination due to financial 
discrepancies in the borrowers' means, there 
IS no charge made for Che loan of material. 
As a public institution the film library pro- 
motes opportunities for working with the pub- 
lic i.e* Che associations, and is based on 
the principle of group management. 

Ic was on the basis of this approach, then, 
that work on basic education aided by audio- 
visual materials was set up within the frame- 
work of the "ISO hours" educational leave for 
workers. During the 1982-83 school year <;? 
documentaries and 86 feature films were loaned 
to 18 schools sec up for these courses. The 
time spent using this material corresponded 
to the amount of each type of material on loan;, 
i.e. 1/3 of ti^e time was spent on documen- 
Caries and 2/3 on feature films; 33Z of the 
documentary f i Ims covered scientific themes 
and 662 historical and social themes. When 
considering the relatively scant use made of 
scientific documentaries we must admit to a 
dearth in the film library in this area. This 
reflects the general situation in Italy where 
there is always difficulty in stimulating ef- 
ficient and modern scientific education; more- 
over, these films are often platforms for 
general scientific issues instead of being 
didactically-based documentaries. 

As far as feature films are concerned, the dis* 
Cussion is very complex as there are 2 dif- 
ferent methods of use, neither of which are 
very well differentiated. Very often tutors 
use the same film for different purpose.-?. In 
order to make a precise distinction (based 
more on logic than practice) we can assume 
that feature films are used as aids for teach^ 
ing political or social history from the wars 
of independence up co the present day and for 
st.mulating discussions. Such discussions are 
valuable for teaching linguistics, especially 
in stinulating the facilities of understanding, 
analysis, expression and synthesis of ideas, 
as well as in discussing particular themos 



iucn as orugb, iarainian autonomy ana btriKes 
Finally, they have a socialising function 
within the groups of worker-students and may 
also facilitate contact between the youth and 
senior citizens, men and women ^nd people 
from different cultural backgrounds. 

In any case, of all the 86 feature films ap- 
proximatley ^SX is used as aidb in teaching 
the vital content of che hi^corv svllaboi, 
wherea* che renaming v^>od especially 

for free discussion assignments which are 
not so closely bound to thp official syllabus 
We must, however, empha.-^i^e tnat since the 2 
categories are ,^ot completely separable, it 
may happen that a film irjtended for learning 
history may also be used !as a stimulative to 
the socialising aspect in a group having dif- 
ficulties with group-work. 

As already mentioned, m stirruiacing the 
method of discussion around films propagaced 
by the film library, we strive co make Che 
public the author. One way is in the follow- 
ing methoc of presentation as proposed to tlie 
tutors :■ 

- organization of the cultural event; 

- presentation of the film; 

- viewing of che f i Im; 

- discussion of the film in several phases - 

a. latent phase in which the spectators 
are expected to come to their senses jgain 
after being hypnotised by the film and co 
prepare themselves to join together ./ith 
others and start a discussion; 

b. investigation of the discussion area 
by means of significant elements in the 

* film, e.g., characters, music etc.; 

c. identification of the important ele- 
ment s ; 

d. definition of the meaning of whac wds 
experienced ; 

e. evaluation of the experience (and che 
film) with self -eva 1 uat ion of the group; 

- development of the cultural event itself. 
This method incorporates the essential com- 
ponents of the scientific process observa- 
tion, hypothesis,> verification and definition. 
(These components are, naturally, always found 
in combination and cannot be distinguished in 
practice.) It should again be noted that the 
method is both more realistic and useful when 
tht group as a unit enters frequently into Che 
complete experience of discussion. 

We also made 2 types of information sheets - 
an introductory one for the public and a dis- 
cussion sheet for the animateur. The easy-co- 
read introduction 5neets contain objective in- 
formation about the director, cast and faces 
about the film e.g. prizes it has won, whether 
It is a conrne rc lal 1 y or a co-ope rat ive 1 / pro- 
duced film, difficulties with the censor or 
the government and sometimes official anitounce- 
ments from the director. 



The sheet intended for the animateur is often 
very complex and detailed. There are various 
models employed in drawing up this information 
One IS the use of the "cricical reprint." j 
dossier of critical reviews caken from news- 
papers and cinematography magazines; anocher 
uses the script or a filnwgraphy of the di- 
rt'CCor himself ("b iof i Imographv") jnd vi'C jn- 
(>f(ier approach employs che ''di> "i^sion dos.irr* 
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model With essential infonnaci^n on che polic- 
ical/social sicuacion as described in che film 

The lasc approach co be mencioned is che 
model, "popular culcure," wich informacion on 
the case and die biof i Imography of che ai rec- 
tor, the historical background of the era in 
^'■ich the filmua-; ^r^ade, che film-script 

I > <?i:> oi the c ii.j rac te r s . dramatic scruccure. 
iCyle and, finally, suggescions for che ani- 
maceur. Ic is chis lasc cype of informacion 
sheec ^hich is specially geared co th« mechod 
of discussicn:- a procedure proposed by che 
Sardinian Film Library and incorporated intp 
Che experiences of che Federation of Film ■ 
Cli:b5, : 

Ti.e cotnpilacion of che informacion sheecs is 
undercaken by working groups in co-ope ra c i on 
wich che public -/ichin che framework of adult 
clubs or schooU. Discussions in che various 
groups are co-ordinaced on a rotacing basis 
by different persons. On che basis of chese 
experiences, which are discussed in the groups 
(i.e. a colleccive self-evaluacion) , a drafc 
inforraacion sheec is drawn up which, again, 
IS joincly discussed before che final edition 
IS made. 

TELEVISION* 

Quescions on mechodology, theories aid prac- 
cices are scill more difficulc co answer wich 
regard co our second example, celevision 






Mil 

III 
III 
llil 
ft: 

















Paul Hen303 
It Icaly the TV mediun uses its posicion to 
broadcast continuous propaganda on che polici- 
cal ideas and che way of life of che majoricy, 
or betcer said, che groups holding che real 
power in our sociecy. 

This is a very imporcanc issue for adulc 
basic education and for that reason we have, 
since I960, tried to promote "collective so- 
cial control" '>n TV. In 1970 we succeeded 
in founding a League aimed at controlling 
radio and TV broadcasting. Further, wc 
mounted large protest^meetings against TV 
for workers in Milan and Rome and set up 
group acuditt on "how che TV talka about the 
workers," coupled with a continual 2-wCck as- 
sessment of all the TV broadcasts on the 2 
government channels There are still more in- 



censive assessmencs made m che weeks in which 
pre-referendum campaigns on divorce and abor- 
cion cake place. Finally, assessments are 
held on all che radio and TV progranoHJs pro- 
viding informacion on policical campaigns in 
the electoral districts, regions and munici- 
palities. This <.rk, cert;»inly very interest- 
ing .ind mport.inc ^m: very laborious is. 
:oda> . even pj.-e it:;t ; c -K-cause of che ex- 
plosion ot private TV with about a thousand 
broadcas t ing s ta t ions . 

We believe, however, that it is interesting 
to become familiar wich our method of work 
especially wich regard co che informative 
programmes, as ic may be possible co apply a 
few of che experiences elsewhere. We scarced 
using newscascs in our courses for crade union 
educacion for worker^ In chese courses che 
parcicjpancs tirsc /levco che news afcer ^hich 
lengchy informal discus<^ions cook place 
during che lunch break. 

Lacer, small groups in Milan and Bologna starc- 
ed CO make inquiries into che scruccure of the 
TV newscascs. Soon we suggesced co the adulc 
workers in che courses che seccing up of more 
syscemacic discussions based on che TV infor- 
mation programnes . Through chese discussions - 
always very animaced and mcerescing - we were 
slowly able co ascercain consistent forms in 
TV newscascs. We chen undercook co draw up 
sheets co assess TV newscascs Aicer many 
crials ic was found chac some paramecers we 
used were difficuU co utilise as chey were 
eichf!' noc wel I'-iet mod or too complicaced. 
The single sheac which wc ended up wich can be 
lluscraced as follows. 



Numbe r 



Prei.en ca c ion 
mechod x) 



Commer> c 



scud J ^/ 
0^ ce r 1 0 r 



x) Can be indicated by appropriate symools: 

speaker ( | ) , interview ( ^ ) 
phocograph (/ ) , film (> ), map (c ), 
chare/graph (o ) 

Using merely chis ques c lonnaire, a wctch and 
a pen, a very exacc assessment during Che news- 
casc can be made. In jusc 10 minutes one can 
classify all news icems inco various categor- 
ies - e.g. foreign policies, national policies, 
economy, trade unions, news diaries, etc. This 
assessmenc is very simple and efficienc. 
During che courses for che assessment groups 
as well as in crade union craining and 1 50 
hours programmes we use che following scheme: 



- viewing of che newscasc 25 minutes 

- complecion of che quescion- 

naire on che newscasc 5 minutes 

- discussion of che newscast 30 minutes 

- introduction of the sheet 

prepared by che animateur 15 minutes 

- new discussion on che news- 
casc using :hc sheec 20 minuces 
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- examination of che resales of 
Che quescionnaire, and com- 
parison of these results vith 
those of the sheet and the 

discussion • *5 minutes 

- programming che following 

assessment ^0 minuces 

CONCLUSION 

Both che examples have sensed to demonstrate 
that an organised **sociaI control" - the most 
fundamental and principal facet of education 
permancnte is possible even in relation to 
che educational influence of t^e mass-media - 
unknown, hidden and elusive as ic may be 

We are coday all slaves of the majs-media. We 
must, therefore, learn now to liberate the 
slave who thinks he/she is already free In 
other words, we muse liberate ourselves co- 
gecher with the others and with methods that 
can be employed by everyone everywhere. 

Fabio ^asala 

SociQCd Umanitarta-Czneteca Sarda 
Via Macormr 29 
09100 Cagliari 



VOLUNTARY WORK IN THE HISTORY OF 
CINEMA CLUBS IN ITALY 



According to the Ministries of the Interior 
and of Labour there are approximately 15,000 
voluntary associations in Italy with some 
three odllion members. To this should be added 
cultural activities dependent on voluntary 
work, which are equally numerous. They are 
not , however, f orcnally recognized or supported 
by national legislation. 

One exception is Law no. 1213, passed in 
November 1965, »^lixch, in Article 44, explic- 
itly sanctions "the recognition by decree of 
the Minister for tourism and the performing 
arts of national associations to which the 
following groups belong . . . cinema clubs 
An annual grant will be given^ to recognized 
Associations of cinema clubs*' . Thus cinema 
clubs enjoy legal recognition and receive fi- 
nancial grants, not merely for special produc- 
tions , projects or activities , but as compre- 
hensive support for their social function as 
recognition of the fact that they are volun- 
tary cultural associations. This is a com- 
pletely new point of departure for Italian 
legislation. 

^iiven the paucity and ineffectiveness of State 
programmes, voluntary work plays a significant 
part in the various areas of cultural and edu- 
cational activity . Why then are the cinema 
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. .( .jiur»tjr> culcur:. ir.^w^i.. I 

:o "i.T . J t-i'-'ir activities recogni/eo t;v . ;r,- ' 

DOT, s '.eg'olation'' The ansv.er "'i^ i 

quesL.on w.jr. be fou^.d in the historv ,i j 
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t -p »- . ^lf.,\ f).; in*- ',>>>>'. \' 
in '^f "^^\f v^-aris • 
cwry , are a pio^^u^^v ot postwar Iti! 
work nau I'u imp'^r^jnt aim of prov..Ui 
lans with the inforniaiion and oppor tun ir los 
for cultural exchange which 20 years of fas- 
cist dictatorship and five disasrr;us war 
years had denied them. Almost '^ver^-^e:'* it 
was che voluntary cinema clubs which popular- 
ized Lultjre. encouraged participation and 
stimulateii discusbion among the often illiter- 
ate popular masses. In this way the. made a 
valuable contribution, especially to t' e :ivil 
and moral reconstruction of Italy. 

Unfortunately this enthusiastic perior. '^r re- 
search, debate, dedicated voluntary work and 
widespread public activity was of short dura- 
tion. In the "cold war" years the work of the 
cinema clubs consisted of defending the na- 
tional popular cinema (especially Italian neo- 
realism). It was a daunting task, tackled en- 
thusiastically and with a determination to re- 
sist current cultural trends . However, the 
movement suffered from the sectarianism of 
some members and some clubs closed down. Faced 
with political difficulties and the impact of 
mass culture the movement became fragmented 
and sterile. 

In the 1960s the FICC emerged from the cri< 
with policies which still encouraged voluntary 
rather than professional work in the 
*'culturar' industry, in the south and country- 
side rather than in the north and city. In 
this way it developed a profound practical and 
theoretical interest in the new cinema-going 
public composed of many manual workers and 
women. These uere years of preparation, re- 
search, experiment, obscure underground work 
and repeated attempts to solve problems hith- 
erto unknown. The voluntary organizations now 
showed their true worth, came to grips with 
the problems and overcame their isolation. 
This meant producing programmes which were not 
concerned only with the history of the cinema 
and film criticism, but which examined the 
cinema globally in connection with the educa- 
tion of adults a'id young people in the school 
and the factory, at the cinema and on televi- 
sion. The problems of film production were not 
seen merely as aesthetic or cultural matters 
but as a global problem of critical s^lf- 
training of the people to speak and respond . 

Thus the FIOC was developing its strategy 
still further along the same lines as was the 
Italian workers' movement, which was shoving 
increasing maturity in its objectives and 
strategies for achieving thgm. The at^al[[l)pnl 
of the ri5?ht to 150 hours" of stud> is evi- 
dence of this. U .^as during this per^^ 
(1972/6) that the cinema clubs campaig'ied 
the reorganizatio'. of the Venice Cinema F^^yti- 



val to sake ic nor> d'jraocratic and enable zore 
people to participi-«. In 3d>iition they orga- 
^.i.7:ed ':he Televioi-iP r,^f>r-o\ ^.rouDS. thus ex- 
tiendmg their :phero oi^ iCtivitv :o mc^uio 
the full range : ^•ui^ >v.>ual onterccunment . 

T>\s "second bi- of the FICC, however, was 
also shor: ..rrition. A raa^or reason for 
this was :he use extremism and terrorism in 
films, and the government*'- readoption or bu- 
reaucratic rLethods or control and thtj limita- 
tion of the acti . Ui^s of issociat ions . The 
federation of cmemi < luts te.icted to both old 
and new difficulti-s by striving to increase 
the membership ..jluniarv cmemi clubs and 
improve the qualu>' of their work. 

Today, however, t^e FICC's strategy is still 
based on voluntary work. This must be contin- 
ued and extended m the south ~ with the new 
cineraa-gomg public, consisting of mamual work- 
ers, women and alienated youth, gnd by the 
setting up of regional cme-centres . In order 
to cope with the increasing difficulties m- 
volvred ir. ci:lt«:r)l worU ^hc FJCC is nurnin;- to 
professional ar.iicdtors . An increased number of 
paid animators in the public bodies is a nec- 
essary condition but not sufficient m itself. 
It would be foolish to try and do without the 
voluntary associations, quite apart from the 
serious financial problems this would pose. On 
the other side there are two projects which 
must be tackled if a revival of the cmeTja and 
an improvement of technique are to be 
achieved: an intensive programme of adult edu- 
cation is needed to develop the intellectual 
awareness of the masses to avoid participation 
of only the privileged classes; at the same 
time a nation** ide r.r.^gramne \s needed, aimed 
at improving the performance of voluntary 
workers. Both these projects, however, mMst 
take into account the extremely rapid changes 
taking place m the field of audiovisual mass 
communication and the international dimension 
jf this field. Consequently at the congress of 
the International Federation of Cinema Clu>^i: 
the Italian FICC suggested that a research 
project on changes be carried out with the Jut:- 
dia audience9^ 

This proposal was accepted by the interna- 
^■»onal . ^organization and work has cOrea^'v 
starred . This project has led to more excc-n- 
sivp and in-depth discussion, some of this 
evon touching on the whole ques*:ion of Lho 
rights of the mass-media audiencr:. 

Thus the Italian voluntary cinema clubs have 
shown that they are not going to let them- 
selves be pushed around by the communication 
multinationals. Using as their weapons the 
power ot collective and organized knowledge, 
committed voluntary effort and free creative 
intelligence they are fighting against a medi- 
ocrity which aims at minimizing culture and 
maximizing profits. 



See the publication '^ome u co.^tuMLt-^ce. <.'JX 
c^icocc del ZJjxj^ma' (How to set up a cmeni.i 
club'' FICC, RcTie, January 1981, enclosure no. 
2. 

" Nothing has been written about thtr ^ICC. In- 
deed in the history of the cinema, ac least, 
the role of associations and voluntarv groups 
has been completely ignored, apart fror:: one 
Giampiero Brunetta, who m his 'Jicc^wZ cxJ, 
Cuicjna ItatLono - Oai /945 agtc anru. QCtunJxi* 
(Historv of the Italian Cinema - From 1945 
until the 1980' s) Editor i Riuniti. 1982, 
dedicates one chapter to what he calls "Le 
stagioni dell * (C\ associazioiusmo" (The asso- 
ciation seasons) 

The "country people's day'* consisteo of film 
showings in the Lorabardy countryside organized 
by the "Societa Uraanitaria" (Humanitarian So- 
ciety). See "L'Umanitaria e la sua opera" (The 
Humanitarian Society and its work), by var-^ous 
authors, Milan, Scuola del Libro, 1923. and 
"La Societa Umamtaria" by Riccardo Bauer et 
al. r)nda<;iooe Lona Milano (1S9V1963), 

Milan, 1964. 

^ See Mmo Argent i en , "Circoli del Cinema e 
Politica" (Cinema Clubs and Politics) m 
OccKlo Out4.cc, nev series no 7, November- 
December, 1967. 

See Filippo M. De Sanctis, PaJULUco e 
cu^oc<.cuuoru^mo cuMuAaJje. (Cultural Asso- 
ciations and the Public), Rome, Bulzoni, 1976. 

^ See Filippo M. De Sanctis, Une conquete des 
travailleurs italiens: les 150 heures (An 
achievement of Italin.. workers: the ISO heirs'} 
m P^jUipi-ci i . quarterly education magazine 
UNESCO, Vol. Ill, no. 2, 1977. 

^ See Fabio Masala, "Mass media and adult edu- 
cation" in LBAL mSLLllLR no. 1, 1984, and 
Filippo M. De Sanctis, La V xxLAq-LiAajsl en 
Ital^ (Free Video m Italy) Conseil_ de 
i'Europe, Strasbourg, 1976. and also in 
r>/iaxl^ by various authors, Cagliari, 
7ossatano, 1970. 

Q 

See Filippo M. de Sar.ctis and Fabio Masala, 
PuMJLlco e c^jtelzche., Nuoue piontu^^ (LeJ. 
lavo/io t^xLicaf^vo alt' luo del cxmjna C Cinema- 
going public and cine-centres. New horizons in 
educational work on the use of the cinema). 
Rome, Bulzoni, 1983 

^ The text of the research proposal in English 
and Italian can be found in Ocdt<.o <yuJ^co , 
new series, no. 2, April-June, 1983, pp 17-21. 

See Fabio Masala 's PaiitLCo e commmu," 
ccLLiorie. aajcLcov^Lva (Audiovisual communication 
and the public), Rome, Bulzoni, 1986. 
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A WORLD PERSPECTIVE: 
AN INTERNATIONAL COMPARATIVE ANALYSIS OF 
EDUCATIONAL PROGRAMS FOR ADULTS 

Overview 

During 1986-88, adult education scholars and practitioners from more than 
twenty nations throughout the world will cooperate on a cross-national adult 
education project. The purpose of the project is to understand the ways 
educational programs for adults function in society. Cross national 
similarities and differences will be analyzed and the results reported. 

The overall project coordinator is Alan B. Knox, Professor of Adult 
Education, University of Wisconsin, USA. Working with Professor Knox on the 
project will be his wife, Linda Bock Knox, an experienced adult educator and 
writer, who will be helping with data collection and project coordination, and 
Professor Dusan Savicevic, University of Belgrade, Yugoslavia, who will be 
helping with the comparative analysis. 

In each of the nations included in this project an adult educator will 
serve as a coordinator for the preparation of case descriptions of educational 
programs for adults important in their nation. Types of programs might 
include: educational programs focused on literacy, agriculture, workers, 
continuing professional education, part-time secondary education completion, 
part-time higher education completion, health, family, leisure, citizen role, 
and underserved populations. 

Each case study will describe the program in terms of its outcomes, 
process, inputs, past evolution, current influences, and how and why the 
program functions as it does in its national context. In addition to the 
comparative analysis and published report of case descriptions by Knox, Knox, 
and Savicevic, each case coordinator will receive a complete set of case 
descriptions from other coordinators and will be encouraged to conduct their 
ovm analysis focused on implications for their own national setting and 
prepare their own reports. Copies of the project report and case descriptions 
will be sent to libraries and institutes around the world. 

For additional information, contact: 

Professor Alan B. Knox 
Continuing Education 
University of Wisconsin-Madison 
264 Teacher Education Building 
225 N. Mills Street 
Madison, Wisconsin 53706, USA 
Phone: (608) 263-2937 
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Selection of adult education programs for case description - If describing 
( a typical or widespread program in a case that you prepare (or arrange for) 

in a given category does not reflect the great variation that actually 
occurs among programs in that category, two or more contrasting cases can 
be written in that category. All of the comparative analysis and 
interpretation that occurs subsequ'jntly depends on accurate and balanced 
case descriptions. Such valid cases depend on the detailed familiarity 
with the program and context by the person who writes the case. 

Sections of each case description - Coordinators will arrange for a brief 
case description (10-20 double spaced pages) for the programs which the 
coordinator decides to submit. Each case description will be about a 
typical current or recent local adult education program such as one program 
coordinator might supervise, and which typically Includes a number of 
teachers, (These cases should not describe either a single teaching 
episode or an entire national program.) For widespread national programs, 
select one or more local or regional examples that functions under the 
supervision of a coordinator. The purpose of the case description is to 
increase our insight and understanding of how the program functions in its 
societal context, and not to evaluate it. Special attention should be 
given to linkage that program staff provide between client systems of adult 
learners who are served and resource systems of experts and others who help 
to plan or conduct programs. We encourage you to prepare your case in such 
a way that if someone elge were to do so independently for the same 
program, the result would be very similar , " 

( Listed below are proposed categories of information for each case example, 

to facilitate comparative analysis. Each case may describe a typical 
specific instance, or may summarize average programs based on available 
information. Formal, informal, or non-formal educational programs may be 
included, and for each category listed below, a brief paragraph or two 
should provide a sufficient description and explanation of the essential 
characteristics of a typical program. Categories A, B, C, and D will 
constitute a descriptive portrayal of the program as a system. 

A. Setting - Type and size of the ^.^^ /ider organization, including the 
size and characteristics of the service area of program. 

B. Outcomes 

!• Goals - Program goals, content and intended outcomes (Include the 
major stated objectives, the types of people and groups that 
influence goals, and the process of gaining agreement on these 
goals and objectives. Indicate the main societal benefit that the 
program tries to serve, such as assimilation of immigrants, 
increased agricultural production, or modernization of technology). 

2. Benefits - Evidence of actual program benefits to learners and 
others (based on evaluation findings or general impressions). 

C. Process 

1. Planning - Program planning (including who conducts needs 
assessment and /or context analysis, and how they usually do so, 
along with other major planning arrangements, such as objectives 

and activities, and use of plans). 

2. Methods - Methods of teaching and learning (including main types of 
methods and materials for helping. adults learn). 

O I / 
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3. Improvement - Program improvement (including evaluation and 

improving the performance of program staff), ) 

4. Participation - Encouraging participation and responsiveness to 
learners (including counseling and other ways to retain learners in 
programs) • 

Inputs - Numbers and characteristics of people and resources that are 
acquired for the program to function, along with the procedures to 
obtain them. For example: 

1. Participants (numbers and characteristics of learners or students 
and average number of hours spent in the program each week) 

2« Needs (indication that a problem or educational need existed that 
the program should address) 

3. Staff (number cf full time equivalent administrators, teachers, 
discussion leaders, coordinators and other staff members) 

4. Content (major subject mattei" fields) 

5. Finances (money and in-kind support from any source) 

To describe general levels of financial support and 
expenditures for this program, estimate the total amount of annual 
financial and in-kind income and support that the program receives 
to cover all instructional and other direct program costs. (Do not 
include indirect costs.) Using that total budget level for the 
program as a base, compute and report the percentage of program 
income and support from government funds, fees paid by 
participants, and all other sources combined. Also, report the 
percentage of the total budget that is used to pay staff salary and 
wages. 

6. Facilities f equipment, materials 

7. Other (including feedback regarding outcomes that influence inputs 
and process) 

E. Evolution - Brief history of major program trends to describe how this 
program started or evolved, and the Jiajor past influences that helped 
and that hindered its development. 

F. Influences - Major current societal influences from the past few years 
and now that affect stability and change in the program's functioning 
anJ outcomes. (Examples could Include: financial support, government 
policies, economic status or conditions, religious or social 
traditions, available volunteers and staff.) The influences could be 
local, regional, national, or international. ^ 

1. Positive influences that help or contribute to the program's 
effectiveness or success. 

2. Negative influences that hinder or make it difficult for the 
program to be effective. 

^* Other - Any other brief comments that help explain how and why the 
program functions as it does in its societal context. Illustrative 
comments could include clarification of important variables, 
indications how how the selected program differs from others of its 
type in your nation, opinions about widespread values and beliefs 
relevant to the program (description of important adult education staff 
roles), and your own perspective and interpretation of activities and 

meanings. Pertinent articles, reprints, statistics, and bibliographic 
citations that would clarify the program for readers are also welcomed. 
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